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Boys & Girls Club of Skagit County: Mount 

Baker and La Venture Middle School 

School Year: 2023-2024 
 

INTRODUCTION 

In the 2023-2024 program year, the Boys & Girls Club of Skagit County (BGCSC) collaborated 

with Mount Vernon School District to serve students at Mount Baker and La Venture Middle 

Schools in the 21st Century Community Learning Center (CCLC). The BGCSC has been actively 

engaged in the local community for several years and currently supports five additional 21st 

CCLCs across their designated service area.  

 

The aim of this document is to provide a concise overview of year five of the grant cycle, 

including the strategies and activities that support program goals, academic outcomes, 

socioemotional outcomes, family engagement and the extent to which the program has enriched 

student learning experiences.   
  
The Boys & Girls Club of Skagit County, an organization guided by a mission to empower all 

young people, to fulfill their potential as responsible, caring, and productive citizens, places 

priority on three key areas: Academic Success, Healthy Lifestyles, and Good Character and 

Citizenship. The BGCSC has a strong partnership with Mount Vernon School District with the 

primary goals to deliver enriching services and foster academic growth for students with low-

income status and high needs.  

The grant proposal states a range of expected outcomes for both Mount Baker Middle School 

and La Venture Middle School’s 21st CCLC, including:  

• Improved academic performance.  

• Enriched learning experiences.  

• Increased family engagement.   

 

In the 2023-2024 school year, the 21st Century Community Learning Center (21st CCLC) 

program at Mount Baker and La Venture Middle School was managed by the Skagit County 

Boys and Girls Club Program Director, led by site-level coordinators, and supported by a team of 

BGC staff members.  

Community Context 

Mount Baker Middle School and La Venture Middle School are located in Mount Vernon, WA 

within the Mount Vernon School District. Mount Vernon is a city in northern Washington State, 

about halfway between Seattle to the south and Vancouver, BC to the north. Mount Vernon has a 

rich agricultural heritage and a diverse population, specifically a significant Hispanic/Latino 
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community. The local economy is heavily influenced by agriculture and related industries. It is 

most famous for its annual Skagit Valley Tulip Festival held each April but is also well-known 

for its production of a variety of crops such as berries, vegetables and bulbs. A visitor to Mount 

Vernon will notice how the city is nestled in a picturesque setting, surrounded by mountains, 

rivers, and farmland.  

 

In the 2023-24 school year, Mount Baker Middle School (MBMS) had a total enrollment of 593 

students and La Venture Middle School (LVMS) enrolled 680 students. Table 1 and Table 2 

highlight the student demographics. At both middle schools, the majority of the student 

population is Hispanic/Latino. Further, both schools have a low-income population of 75% and 

greater, indicating a school-wide Title 1 status.  

 

Migrant students in Mount Vernon, particularly at Mount Baker Middle School (MBMS) and La 

Venture Middle School (LVMS), make up a significant portion of the student population. At 

MBMS, 24% of students come from migrant families, while at LVMS, this figure is even higher 

at 31%. These students often face unique challenges due to the nature of migrant work, which 

requires frequent relocations. The constant movement impacts student’s ability to engage fully in 

the academic curriculum. The population is also challenged by language barriers, economic, 

cultural adjustment, and social challenges.  

  
Table 1. Demographics of Mount Baker Middle School  

  20-2021  21-2022  22-2023  23-2024 

Ethnicity/Race         

American Indian/Alaskan 

Native  0%  1%  1%  

 

1% 

Asian  3%  3%  3%  3% 

Black/African American  1%  1%  1%  1% 

Hispanic/Latino  55%  53%  57%  60% 

Native Hawaiian  1%  2%  2%  2% 

Two or More  3%  3%  4%  3% 

White  38%  38%  33%  31% 

         

Enrollment in Student 

Programs         

 

Low Income  67%  68%  72%  78% 

English Language Learners   15%  16%  20%  27% 

Migrant  16%  17%  19%  24% 

Students with Disabilities   12%  13%  12%  13% 

Homeless  3%%  2%  4%   

 
Table 2. Demographics of La Venture Middle School 

  20-2021  21-2022  22-2023  23-2024 

Ethnicity/Race         
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American Indian/Alaskan 

Native  0%  0%  0%  

 

0% 

Asian  1%  2%  2%  3% 

Black/African American  1%  1%  2%  1% 

Hispanic/Latino  68%  67%  65%  67% 

Native Hawaiian  0%  0%  0%  0% 

Two or More  2%  1%  1%  2% 

White  28%  29%  29%  28% 

         

Enrollment in Student 

Programs         

 

Low Income  71%  75%  75%  75% 

English Language Learners   22%  19%  21%  25% 

Migrant  29%  30%  30%  31% 

Students with Disabilities   13%  12%  14%  17% 

Homeless  4%  3%  4%  4% 

 

Grant Performance Objectives  

The specific grant goals identified in the original proposal are listed below.  

• Goal 1: Improve academic performance 

• Goal 2: Enrich learning experiences  

• Goal 3: Engage families  

  

The purpose of this report is to provide formative and summative feedback to personnel within 

Boys and Girls Club of Skagit County, Mount Vernon School District, and the Office of 

Superintendent of Public Instruction (OSPI) regarding Year 4 of the 21st Century Community 

Learning Center (21st CCLC) at Mount Baker Middle School and La Venture Middle School. 

Although summative in nature regarding the impact of the program on the staff, parents, and 

students involved, this report is also designed to provide formative feedback to program leaders. 

The report begins by providing general information about the goals and objectives of the 

program. The introduction is followed by a description of evaluation activities, evaluation 

findings, and recommendations.    

 

EVALUATION DEISGN  

Researchers used a multiple measure, mixed methodology approach to conduct this evaluation. 

The collection of both quantitative and qualitative data adds scope and breadth to the study in 

addition to providing the ability to triangulate findings (Creswell, 2022).  Additionally, 

researchers followed a utilization-focused model of evaluation. The primary goal of this 

evaluation model is to ensure that the evaluation process and its findings are relevant, 

meaningful, and useful to key stakeholders (Patton, 2014). The evaluator, The BERC Group, 

collaborated closely with program stakeholders to understand their perspective and insights, 

recognize changing needs and priorities, gather data that is relevant to stakeholder decision-

making, implement a timely evaluation, and provide concrete recommendations. Qualitative data 
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was gathered through program observations and interviews with staff. Quantitative data was 

uploaded from the Washington 21st CCLC portal or provided by the program staff.  

Research Questions  

Research questions reflect both implementation questions and outcome questions. 

Implementation questions include the effectiveness of plans, processes, and program strategies 

relating to the grant vision and goals. These questions were primarily assessed through 

interviews, observations, and ongoing correspondence with program stakeholders. 

Outcome questions focus on outcomes of program implementation relating to grant objectives 

and goals. These questions were primarily assessed through quantitative analysis, while 

interview responses helped provide context around the outcomes. The following implementation 

and outcome research questions are answered in this evaluation report:  

 

• To what extent did students participate in the program?   

• What strategies and activities were implemented to support 21st CCLC and program 

goals?   

• To what extent did the program activities contribute to improved academic outcomes?  

• To what extent did the program contribute to social and emotional development?  

• To what extent did families and community stakeholders engage with the program? 

• To what extent were components of the grant implemented with fidelity?  

• What challenges or contextual factors emerged that impacted implementation?  

• To what extent are program components continuously improving?   

   

Data Sources 

To address these questions researchers gathered data from multiple sources throughout the 

evaluation cycle. The Washington State 21st CCLC Portal as well as program leaders of Boys 

and Girls Club of Skagit County provided attendance, family engagement, and social and 

emotional data. Additionally, BERC researchers conducted: 

• Spring 2023 focus groups and interviews with site leadership, staff, and students 

• Analysis of student attendance data  

• Collection and analysis of the Socio-Emotional Learning (SEL) Program Quality 

Assessment (SEL-PQA)  

• Analysis of student academic data  

• Observation of the program  

 

PROGRAM PARTICIPATION 

• To what extent did students participate in the program?   

 

Overall, the data shows positive trends in the number of regular participants and in overall 

attendance rates. These improvements suggest that the program is successfully achieving its 

goals of serving more students and providing them with access to after-school enrichment and 

academic programming. The 2023 summer program also saw an increase in numbers, ranging an 

monthly daily average of 16-21 participants per site.  
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In the 2023-24 program year, MBMS CCLC staff set a goal to increase the number of regular 

participants, the average daily participation by month, and the retention rate from the previous 

year. An analysis of attendance data at MBMS 21st CCLC shows that 40 students regularly 

attended the program for 30 or more days, with a total of 65 students enrolled (Table 3). This 

indicates an 18 student regular attending increase from the previous year and a 62% retention 

rate (Error! Reference source not found.). Out of the 40 regularly attending students, 21 of 

them attended the program for 90 or more days. A further analysis of average daily attendance 

by month and year shows an average participant increase across all months (Figure 2). The 

program goal was to have an average daily attendance ranging from 25-30 students which was 

met September-January of programming. This data shows that the MBMS CCLC made 

significant progress towards their goal of increasing regular participation and average daily 

attendance. It reflects steady growth and engagement in the program including a high 

commitment of students who were regular attendees.  

 

Staff also expressed an improvement in attendance, “Attendance has been very good. We always 

have like between 20 and 25 kids.” Staff attributed the increase in attendance to the program’s 

implementation of fun activities and a comfortable place for students to be. In this program year, 

the 21st CCLC operated in its own space on campus, which according to the staff gave students a 

since of ownership and sense of belonging. “It feels like a club and not a classroom. We were 

able to make it our own.”  

 
Table 3. 2023-24 number of regular attendees at MBMS 

 

 

 

 

 

 
Figure 1. Percentage of regular attendees at MBMS 

62%

39%

2023-24 | MBMS

Percentage of Regular Attendees

Regular Attendees (30+ days) Non-Regular Attendees

Category  Count  

Regular Attendees (30+ 

days)  
40 

Non-Regular Attendees  25 
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Figure 2. Average daily attendance by month at MBMS 

In the 2023-24 program year, LVMS CCLC staff also set a goal to increase the number of 

regular participants, the average daily participation by month, and the retention rate from the 

previous year. LVMS specific goal was to increase the number of students who benefited from 

the program with at least 70 enrolled and the average daily attendance by month exceeding 40 

participants. An analysis of attendance data at LVMS 21st CCLC shows that 67 students 

regularly attended the program for 30 or more days, with a total of 100 students enrolled (Table 

4). This indicated a 42 student regular attending increase from the previous year and a 68% 

retention rate. Out of the 67 regular attending students, 33 of them attended the program for 90 

or more days. A further analysis of average daily attendance by month and year shows an 

average participant increase across all months from the previous years (Figure 4). The program 

strongly approached their goal of exceeding a monthly average of 40 students. This data shows 

steady growth and engagement in the program, showing that LVMS also made significant 

process toward their attendance and persistence goals.  

 

Staff also shared the significant improvement in attendance. “The attendance has improved 

significantly. From last year to this year, we went from having 12 to 15 kids in programming to 

averaging 30-40 something per day.” Another staff member expressed their excitement, “They 

are just at the door all the time waiting to be let in.” Staff attributed the improvement to catering 

program to student interest, “Kids are more engaged. We started to find programs that kids are 

actually invested in and interested in. The kids really want to come back.” Another staff member 

also attributed the positive increase in attendance to positive relationships. “We have cool 

relationships with our kids. It brings them back.” 

 
Table 4. 2023-24 number of regular attendees at LVMS 

 

 

 

8 9

15
12

14

10 11 12
10

8 9 9

5 4

9 9 10

14 14 15 14
12 11 11

16 17

27
25 25

27
25

23
20

22
20

12

A
tt

en
d
an

ce
MBMS 

Average Daily Attendance by Month and Year 

2021-2022 2022-2023 2023-2024

Category  Count  

Regular Attendees (30+ 

days)  
67 

Non-Regular Attendees  32 



 10 

 
Figure 3. Percentage of regular attendees at MBMS 

 

 
 Figure 4. Average daily attendance by month at LVMS 

 

PROGRAM ACTIVITIES AND OUTCOMES 

• What strategies and activities were implemented to support 21st CCLC and program 

goals?   

• To what extent did the program activities contribute to improved academic outcomes?  

• To what extent did the program contribute to social and emotional development?  

• To what extent did families and community stakeholders engage with the program? 

 

Strategies and Activities  
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The 21st CCLC after school program at LVMS and MBMS started at 2:00 pm and ended at 5:00 

pm daily, with the exceptions of Wednesdays where students were served from 12:00pm-5:00pm 

due to the districts early release. Summer program took place for 6-weeks during the month of 

July and August from 8:00 am to 2:00 pm daily.  

 

A diverse range of academic and enrichment activities and interventions were implemented at 

MBMS and LVMS 21st CCLC’s to cater to the students’ needs and interests and to support the 

program’s objectives. Daily students participated in a snack, a dedicated academic time referred 

to as Power Hour, enrichment activities and an all program dinner. Enrichment activities at both 

sites included Art, STEM, Cooking, and guest speakers from their community partners. Table 5 

and Table 6 list each CCLC’s schedule. A more detailed description of program activities is in 

Table 7.  

 

To plan activities, staff utilized a planning tool called Target Activity Plan to create a session 

outline that included an objective, welcome activity, community builder, activity description, 

strategy to recognize members, and a reflective component. 
 

Table 5. MBMS 21st CCLC Schedule 

2:00-2:20  Snack  

2:20-2:30 Community Builder 

2:30-3:00 Triple Play  

3:00-3:30 Enrichment Activity: SEL, STEM, ART, Cooking 

3:30-4:20 Power Hour  

4:30-5:00 Dinner at La Venture Middle School  

 
Table 6. LVMS 21st CCLC Schedule 

2:00-2:30  Snack, Free Time, or Academic Support  

2:30-3:00  Power Hour  

3:00-3:30 Round 1 Enrichment: Art, STEAM, Triple Play, Cooking 

3:30-4:00 Round 2 Enrichment: Art, STEAM, Triple Play, Cooking  

4:15-4:30 All club clean-up 

4:30-5:00 Dinner in the cafeteria  

 
Table 7. MBMS and LVMS curriculum and activity descriptions 

Curriculum/Activity     Day     Description      

Snack, Dinner    Daily    Snacks are provided daily. Students at both sites also eat a 

nutritious meal provided by the school district food and 

nutrition services at La Venture MS.     

Community Builder Daily  Students participate in a 10 minute community builder that 

focuses on collaborations, relationships, and SEL 

development.  

Power Hour    Daily     An academic enrichment time dedicated to homework 

support and homework completion.    
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Triple Play     Daily  A Boys & Girls Club wellness program where students 

move their bodies through sports and activities with the 

goal to enhance personal health and wellness and 

socioemotional skills.      

Art      Weekly  Students participate in Art activities designed and 

implemented by site staff.   

STEM    Weekly   Students participate in STEM activities designed and 

implemented by site staff.     

Cooking  As 

Scheduled  
Students prepare and cook meals and then eat them.   

Community Partner 

Curriculum     
As 

Scheduled    
Various community partners implement lessons to support 

student social and emotional development and overall 

safety such as Domestic Violence Services of Skagit 

County, Mt. Vernon Library, and Planned Parenthood.      

SEL  Integrated, 

Weekly  
Stand-alone lessons are implemented to support social and 

emotional skills.  
            

 

Academic Programming 

Mount Baker Middle School and La Venture Middle School cater to a significant number of 

students who face academic challenges in meeting grade-level academic standards for both ELA 

and Math. In Spring of 2024, approximately, 25.9% of MBMS students achieved benchmark on 

state standardized Smarter Balanced Assessment in English Language Arts (ELA) and 

approximately 18.7% achieved benchmark in math (Table 8). At LVMS, 30.5% of students 

achieved benchmark in ELA and 27% achieved benchmark in math (Table 8). Compared to 

schools across Washington State, the percentage of students who met standard on the ELA, 

Math, and Science Smarter Balance Assessment (SBA) is significantly lower for both schools. 

 
Table 8. Percent of students who met grade-level standards on the SBA in ELA, Math, and Science  

   Met ELA Standards 

(grades 6-8)  

Met Math Standards 

(grades 6-8)  

Met Science 

Standard (Grade 8)  

Washington State   50.7% 39.1% 42.9% 

Mount Baker Middle 

School  

25.9% 18.7% 14.7% 

La Venture Middle School  30.5% 27.0% 24.5% 

 

Students at both La Venture Middle School (LVMS) and Mount Baker Middle School (MBMS) 

participated daily in academic enrichment through "Power Hour." This time, typically lasting 45-

60 minutes, was dedicated to providing homework support and encouraging homework 

completion.  

 

Mount Baker Middle School’s 21st CCLC 2023-24 academic program goal was to increase 

academic achievement in math and reading. Staff, however, expressed challenges with increasing 



 13 

student academic achievement, “For the most part, we try to get kids to accomplish homework, 

but you know it’s been tough to convince middle schoolers to do their homework.” Staff also 

shared that for a large part of the program year Power Hour was not structured enough. There 

was a general agreement that open homework time was not as successful as they would have 

hoped and the staff worked to pivot the program and move to a more intentional and structured 

Power Hour. 

 

To address this issue, they implemented a "Club Bucks" program where students earned rewards 

for turning in assignments. These club bucks could be used to purchase items from a club store, 

incentivizing students to complete their work. 

 

Additionally, in the spring, Mount Baker introduced a new position, an academic coach, to 

further support academic development. The academic coach's role was to create and implement a 

more comprehensive and structured academic system. This included monitoring missing 

assignments, establishing conducive work environments, providing targeted academic support, 

and fostering peer-to-peer assistance. Reflecting on her impact, the academic coach shared, 

“When I fell into this role, I was kind of overwhelmed when I saw all of the kids missing 

assignments, but since then we have gotten it down to about half of what it was.” She also noted 

that these interventions have boosted students confident. “Students have expressed that they are 

proud of getting work done and that they can do it.”  

 

An analysis of STAR assessment scale scores in Math and ELA at Mount Baker reveals that, on 

average, 21st CCLC students showed progress from Fall to Spring in both subjects. Figure 5 

illustrates the average points gained by grade level. However, the average scale scores indicate 

that students, on average, are not making substantial gains, and achievement gaps remain largely 

unaddressed. 
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Figure 5. Change in Mount Baker Middle School assessment scores by subject 

La Venture Middle School 21st CCLC also focused on homework completion. The program goal 

was to monitor student academic attainment and work completion. The staff shared, “That’s been 

a big goal for us. We want to help kids get caught up on those missing assignments.”  

 

Immediately when students walk through club doors, they have the choice to work on 

schoolwork. During Power Hour, staff offered students the choice to focus on homework 

completion or to engage in a staff-led academic activity. Examples of academic activities led by 

the staff were minute-to-win-it learning games or students working together to create their own 

word problems and solving it. In the homework completion group, students had the opportunity 

to work on and submit their missing assignments. The staff expressed challenges with student 

engagement. “Sometimes we do struggle to get those kids engaged because they give excuses 
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like I don’t have homework or I don’t have to do this.” Like MBMS, La Venture Middle School 

staff saw Power Hour as a challenge. They too worked to incentivize students by implementing 

the Club Bucks program. Additionally, they also welcomed an academic coach in the Spring who 

focused on helping students track their missing assignments. Their role was to pull up student 

missing assignments in the student information system and help students develop a plan to bring 

their grades up. Staff expressed that the more robust system impacted student academic 

development. “They used to like dread homework and now I feel like some of them get excited 

about it because they have someone that they can ask for help. They seem to be more willing to 

get help, not trying to avoid it. They may not have had opportunity to ask for help from someone 

and now they do.” Another staff member shared, “There are about 5 to 6 students who have 13 

plus missing assignments last semester and now it’s pretty low, closer to 0 if not, only 1-2 

missing assignments.”  

 

An analysis of STAR assessment scale scores in Math and ELA at La Venture indicates that, on 

average, 21st CCLC students demonstrated progress from Fall to Spring in both subjects. Figure 

6Figure 5 shows the average points gained by each grade level. However, average scale scores in 

grades 6 and 8 suggest that students are not making significant gains, and achievement gaps 

persist. In contrast, grade 7 students displayed average growth in ELA and Math that aligns with 

typical annual gains. 
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Figure 6. Change in Mount Baker Middle School assessment scores by subject 

 

Enrichment Programming  

Mount Baker Middle School (MBMS) and La Venture Middle School (LVMS) 21st CCLC 

offered a variety of enrichment activities, with students participating in activities like STEM, art, 

Triple Play, or cooking daily at both sites.  

 

At MBMS, enrichment began with the community builder and transitioned into an all-club Triple 

Play. During this time, students engaged in a variety of indoor or outdoor activities and games 

that require physical activity such as a fitness relay race, team-building games, or other 

competitive activities where they move around. Afterwards students transitioned into their daily 
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enrichment activity of SEL, STEM, art, or even cooking. In art, students engaged in projects like 

working with clay or musical painting. In STEM, activities involved constructing and designing 

things. One staff member described examples of STEM activities, “We’ve had activities where 

students build bridges and design their own functional bridges. They’ve built roller coasters, 

they’ve built racetracks, and they’ve built golf courses. They also have worked with Legos and 

drones.” Additionally, on Fridays, students are offered technology and virtual reality activities 

such as playing Nintendo Switch or with an Oculus. Other enrichment opportunities include 

activities based on student interest. For example, students engaged in learning activities around 

social justice causes, drug awareness, identify, and inclusivity.  

 

Another program activity that worked to enrich MBMS students’ lives was the community 

service program where students learned about stewardship by being a part of school-wide trash 

cleanups. Students worked together to collect trash with a goal to keep their campus clean. One 

staff member shared that, “This program is all about getting students to become stewards in their 

community. Give back. Serve. Help out.” Staff expressed that they have seen students become 

more prideful of their school and they assume that students are not contributing to the trash 

problem since they are the one picking it up.  

 

The MBMS 21st CCLC also aimed to enhance students' college and career development through 

its programming. The program focused on increasing students’ knowledge of their college and 

career interests by providing various career development opportunities. A notable activity was 

the Transfer VR program, where students explored different fields using virtual reality Oculus 

headsets. High school leadership visited the program at least once a month to offer this 

experience to small groups of 21st CCLC participants.  

 

Additionally, students engaged in activities such as resume building, cover letter writing, and 

interview practice. They could also apply for club positions, going through a hiring process for 

week-long roles where they earned Club Bucks. Other career development activities included 

career aptitude tests, career exploration, and talks from guest speakers about various professions. 

A staff member noted, "We are really trying to harness their interests and hobbies and just giving 

them a chance to explore." 

 

When asked how enrichment impacted student lives, staff expressed, “It is huge because they’re 

discovering their interests and passions. A lot of kids mentioned that when they go home, they 

kind of just sit in their room and watch YouTube all day. But here they engage in things. They 

try things out.” According to the AIR 2023-24 Youth Survey (N = 25) (Figure 7), nearly half of 

the students at MBMS indicated that they tried new things in the program, did things that 

challenged them, and set goals for themselves. Nearly 95% of students also reported that they 

were sort of or definitely got to do things they wouldn’t do anywhere else.   
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Figure 7. MBMS AIR Youth Survey 

At La Venture Middle School, enrichment included art, STEM, Triple Play, as well as other 

intermittent activities like cooking. Enrichment activities were set up so that students had choice 

to participate in different activities during two enrichment rotations. Example STEM activities 

included building biplanes and learning about the history of the Wright Brothers. In another 

STEM activity, students built bridges in teams and competed against each other while learning 

about the recent Baltimore bridge collapse. Triple play included individual and team sports. For 

art, students engaged in many different activities which allowed students freedom and choice in 

activity or materials.   

 

A focus at LVMS was to adapt activities based on student interest. Students participated in 

weekly check-ins called “club meetings” where staff had the opportunity to refresh expectations 

and students had the opportunity voice their interests and make activity requests. A LVMS staff 

shared, “Our programs are, you know, we set up the space for them to have choice.”  

 

Another enrichment program at LVMS, was the end of the day clean up where students tackled 

their cleaning checklist which included tasks like putting away supplies, picking up trash and 

wiping down tables.     

 

Periodic programming included events like the monthly teen nights where students came to 

campus in the evening and participated in activities like art or STEM as well as sports 

tournaments like soccer or basketball. Then everyone enjoys a meal together. Fields trips are also 

a part of program, with students having the opportunity to attend learning field trips to places 

like the local reservoir.  

 

LVMS staff believe that programming has had a significant impact on student’s skills.  
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Our kids are learning new skills for one. A lot of these kids will go home and a lot of 

times to not ideal households so they’re not offered the enrichment opportunities to even 

grow any skill set like at all other than social media. And so, when they’re here, they get 

options that they could possibly never even think of or even think of liking.  

 

Staff also expressed how participation in the enrichment programs supported students in 

developing community.  

 

I have a specific example. We have a student who struggles with communication. And 

you know both his English and Spanish is kind of broken. So he struggles to talk to his 

other peers, but he loves sports. And so playing the games, like soccer and other sports 

with the other kids, not only has it allowed him to, to like make friends, but, you know, 

these kids are giving him a nickname and everything like that. And he loves it. Like, I 

remember when he first got the nickname. He didn't want me to call him by his real 

name. He wanted me to call him by his nickname. He was so proud of it. And he's now 

joined a soccer team. So he's playing soccer outside of school, you know, and his mom 

takes him. So like he's really been injected into the community and his sense of belonging 

is increasing. 

 

According to the AIR 2023-24 Youth Survey (N = 50) (Figure 8), nearly half of the students at 

LVMS indicated that they tried new things in the program, did things that challenged them in a 

good way, and got to do things that they typically don’t do anywhere else. Nearly 58% of 

students indicated that they worked hard to get better at something. Other students reported 

pushing themselves and setting goals as a result of the program experience.  

 

 
Figure 8. LVMS AIR Youth Survey 
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School, where they joined together to share a meal provided by the school district’s food and 

nutrition services. Staff described this shared meal as a chance for students to experience 

different environments, interact with peers from another school, and engage with new staff 

members. 

 

Socioemotional Programming  

In the 2023-24 program year, social and emotional learning (SEL) was at the forefront of 21st 

CCLC programming for both MBMS and LVMS. The centers 21st CCLC SEL goal was to create 

positive student to student relationships among attendees as well as support student social and 

emotional growth. To work toward this goal, a series of activities and interventions were 

designed and implemented including daily community builders, stand-alone SEL programs, 

integration of SEL into enrichment, the staffing of a behavioral specialist, positive relationships 

with staff and students, the development of a safe and supportive environment.  

 

Community Builders 

As a BGCSC standard, community builders are built into all programming. Community builders 

are activities that promote SEL skills such as student interactions, teamwork, cooperation, 

community, emotion management, and social support. At MBMS community builders are a 10 

minute daily activity built into the schedule. At LVMS they are built into the beginning of each 

activity or enrichment rotation. Staff at MBMS expressed adherence to the community builder 

given the specific time allocated. However, at LVMS staff shared that sometimes the community 

builder was not implemented with fidelity given the transitional time between rotations and the 

noise level of program spaces such as the gym.  

 

Stand-Alone SEL Curriculum  

Additionally, BGCSC program expectations are that sites implement stand-alone social and 

emotional lessons where students learn social and emotional management and skills. The goal 

was that MBMS and LVMS would implement two stand-alone SEL lessons each week. While 

staff did express SEL stand-alone curriculum being implemented, how it was implemented and 

the consistency was different between sites. AT LVMS, they did not have a set schedule for 

stand-alone SEL curriculum. MBMS implemented it into their enrichment rotations. The 

BGCSC program director expressed that she plans for this area of programming to be a top 

priority in the coming year. They plan to implement the Second Step Afterschool Curriculum 1-2 

times a week with a consistent schedule. To support the process, the LVMS site director attended 

a conference in the Spring.  

 

Community Partners and SEL 

Students also developed social and emotional skills through activities implemented by 

community partners DVSAS and Planned Parenthood. About three times per month, community 

partners engaged students in lessons related to topics like healthy relationships, resolving 

conflict, and consent. “I think the community partners help student express their emotions more. 

They have been learning about boundaries and how to ask for help.”  

 

Integrating SEL in All Contexts 

Staff did share that at both LVMS and MBMS social and emotional learning was integrated into 

all aspects of programming. MBMS shared how they are modeling social emotional behavior for 
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their students. “We are trying to you know model for the kids what we want to see out of them. 

We have some big big big behaviors but we are just working on being patient and trying not to 

be so reactive.”  This year, staff received program wide training in conflict resolution. The goal 

was to help staff learn how to help mediate conflict.   

 

Behavioral and Mental Health Support 

A significant support offered to LVMS and MBMS in the 2023-24 program year was the 

consultation, guidance, and support of a behavioral specialist. Hired by the Boys and Girls Club 

of Skagit County, the behavioral support specialist rotated through the various BGCSC sites to 

offer behavioral support, tools, and resources. They spent time with youth, helping them work 

through their emotions and giving them mental health support while also guiding staff on best 

practices for working with individual and groups of students. One staff member shared, “We had 

an incident happen on Monday related to mental health and so I messaged her and she was here 

the next day.” The staff found the services valuable, even citing that they grew and learned about 

social and emotional support from her expertise. Given the power of the intervention, KOMO 4 

news also did a segment on the support.   

 

Positive Staff to Student Relationships 

Additionally, in the 2023-24 program year, both LVMS and MBMS focused on developing 

positive relationships between staff and students. LVMS built relationship building into their 

schedule by setting aside a time at the beginning of each program day to “check-in” with 

students. A LVMS staff shared, “We are really intentional about the first half hour of having 

staff go check in with the kids.”  

 

Safe Space  

Both MBMS and LVMS 21st CCLC staff focused on creating a safe program space to support 

emotional and psychological safety. An LVMS staff member shared “…for some of these kids 

this is their only safe space. You know, where they're not, you know, bullied or you know, where 

they can make friends in a safe environment.”  

 

The Safe Space domain on the SEL-PQA measures the extent to which the staff provided a safe 

and welcoming environment. It is the foundation for an effective learning environment. A safe 

and welcoming environment includes positive emotional climate, positive body language and 

tone are evident, youth feel comfortable and safe to talk, management is proactive and positive, 

staff and students are accountable for their behavior, and there is no bias.  

 

At LVMS, the Safe Space domain average scores ranged from 3.3 to 5 for both the internal and 

external assessment, indicating that components of a Safe Space are strong and consistent 

(Figure 9). The external observer noted that, “The staff are fun, interactive, have high energy and 

laugh a lot with the students. The students are in teams, encouraging each other. Staff give fist 

bumps and pats on the shoulders. Expectations were stated, clear, and enforced.”  

 

At MBMS, the Safe Space domain average scores ranged from 1.7 to 3.8, indicating that some 

items were not observable and that others were inconsistent (Figure 9). The external observer 

noted that while the staff were always respectful, had patience, and offered support to the 

students, there were significant student behaviors that impacted other student’s wellbeing and 
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that there were not clear guidelines or expectations to refer to when expected behaviors were not 

met.  

 

 

 
Figure 9. 23-24 SEL PQA safe space 

In the 2023 Boys and Girls Club of Skagit County Survey, all parents from Mount Baker and La 

Venture 21st CCLC (n = 12) indicated that the club was a safe space for their child. In addition, 

all parents expressed that they feel that the staff cares about their child as a person.    

 

Supportive Environment  

To support young people in learning both cognitive and social and emotional skills, LVMS and 

MBMS 21st CCLC staff also worked to create a supportive environment. The Supportive 

Environment domain is how staff support youth in learning both cognitive and emotional skills.  

 

For LVMS, the Safe Space domain on the SEL-PQA earned an average range score between 2.3 

and 3.5 on both the internal and external assessments (Figure 10). MBMS also earned an average 

range score between 2.6 and 3.2 (Figure 10). These scores, which are mostly below 3, indicate 

that the items were either not observable or were applied inconsistently. 
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Figure 10. SEL PQA Supportive Environment 

Interactive Environment  

An interactive environment is about providing an environment where young people and adults 

foster teamwork, promote responsibility and leadership and cultivate empathy.  The Interactive 

Environment domain on the SEL-PQA earned an average range score between 1.8 and 3.6 on 

both the internal and external assessments for LVMS and an average range score of 1.7 and 2.1 

for MBMS (Figure 11Figure 12Figure 11), indicating that the practice was not in place or 

consistent on both the external and internal observations. 

 

 
Figure 11 SEL PQA Interactive Environment 
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and external assessments for LVMS and an average range score of 1.4 and 3.2 for MBMS 

(Figure 12) indicating that the practice was not in place or consistent on both the external and 

internal observations.  

 

 
Figure 12 SEL PQA Engaging Environment 

Family Engagement Programming 

In the 2023-24 program year, families had the opportunity to engage both at the site level and at 

the community level in LVMS and MBMS’s 21st CCLC. In total, LVMS offered 5 family events 
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relationships including discussion around what consent is. Further, Mount Vernon Library 

continued to provide enrichment activities for students.  

 
Table 9. MBMS and LVMS 21st CCLC community partnerships 

Partnerships    Description     

Mount Vernon Library   Engaged students in academic enrichment activities.  

Planned Parenthood  Provided curriculum on SEL and health.  

Skagit County Domestic 

Violence Services (DVSAS) 

Provided SEL curriculum.  

High School Volunteers High school leadership implemented college and career 

development programming using the Oculus.  

Northwest ESD Prevention Educational programming around vaping.  

 

 

1. To what extent were components of the grant implemented with fidelity? 

The program focused on all the major components of a 21st CCLC including academics, social 

and emotional development, physical health, and family engagement, aligning with the grant 

goals and objective. The program included designated time for students' academic work, 

including homework completion and other academic activities. Students participated in a range 

of enrichment activities that helped them develop essential non-cognitive skills for academic 

success. Social and emotional development was integrated into programming through 

community builders, stand-alone curriculum, and relationships.  The staff believed that they had 

adequate resources including material and time to implement the program. They also believed 

that they had adequate training to apply the program and the components.    

    

2. What challenges or contextual factors emerged that impacted implementation?   

Overall, the staff indicated that no major challenges hindered the program or prevented them 

from working toward their goals. However, they did identify a few challenges that required 

perseverance and adaptability.  

 

At LVMS, staff expressed that adapting program to meet the needs of a much larger number of 

participants was challenging in the beginning of the year. A program leader shared, “The staff 

wasn’t used to the amount of kids that we got at the beginning of the year. They just were not 

comfortable with having that many kids in the space.” Staff however worked together and 

adapted programming to cater to more students. Another challenge was the space. While LVMS 

21st CCLC had their own program space, they only had access to individual desks. Part way 

through the program year however they acquired tables which significantly improved 

functioning in the club. “I felt like before it was like a classroom setting and the teacher was 

upfront, but now with the tables we work alongside our kids and walk around. They can even 

work in groups better.” Another challenge expressed by MVMS staff was transitions between 

rotations. Given that some of the programs take place in large areas like the gym, implementing 

community builders or giving directions can be very difficult. The staff hopes to mitigate the 

challenge in the following program year.  
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Staff at MBMS expressed that the most significant challenge of programming was their student 

behavior. One staff shared, “The biggest thing is the behavior and respecting staff. The biggest 

issue is that I will try to be putting on an activity and I’ll try to get their attention and they won’t 

listen or I’ll tell them to do something and they’ll just look at me and say no.” Another staff also 

shared, “The students like me but they see me as a friend and so they feel comfortable enough to 

tell me that there not gonna do that.” Some of the staff expressed that the disruptive and 

disrespectful behaviors makes them doubt their abilities as staff. They did however feel that the 

trainings provided by the Boys and Girls Club of Skagit County helped them develop as a 

profession. “Luckily our program and our organization is really good about training and so it’s 

just having the time to train, but as soon as I do the trainings, I feel so much better, you know 

about how to handle different situations.”  

 

3. To what extent are program components continuously improving?  

 

It is clear that program is continuously improving from the prior year and from the beginning to 

the end of program year for both LVMS and MBMS. For example, LVMS talked about how they 

created a much more structured program this year than in the past. In the past, they allowed 

students to choose to participate, this program year students could choose which activity to 

participate in. Staff member shared, “One we had that kind of structure in place and we were 

forcing them to make choices of what they were gonna do versus whether they wanted to 

participate, I feel like I have been surprised how much these kids have been able to buy into 

programming.”   

 

LVMS shared how adaptations and changes occur throughout the year. Each week the staff met 

up in a staff huddle to go over the previous week.  LVMS staff shared, “So we huddle up on 

Monday and we just go over the week, like how did it go? What could we do differently? What 

could we add? We all have really good ideas and the ideas that come from our staff have made 

club a better experience for everyone. We just kind of bounce ideas off of each other and 

implement those.” Staff also shared that they take the time to seek student input as well.  

 

Social Emotional Learning Program Quality Assessment (SEL-PQA)  

Another indicator of continuous improvement is through the SEL-PQA process. In the 2023-

2024 program year of 21st Century Community Learning Centers in Washington State, all centers 

utilized the Social and Emotional Program Quality Assessment (SEL PQA) developed by the 

David P. Weikart Center for Youth Program Quality to evaluate the quality of programming and 

identify potential staff training needs for continuous improvement. According to the Forum for 

Youth Investment, “The SEL PQA articulates and measures staff practices that have been 

identified by research on positive youth development, social and emotional learning, and the 

science of learning and development among others” (SEL PQA Handbook, p. 49). This 

assessment measures four domains including Safe Environment, Supportive Environment, 

Interactive Environment, and Engaging Environment.  It is composed of 41 items across ten 

theoretically derived scales.  The assessment scores are determined using two approaches: self-

assessment and external assessment. In self-assessment, a team-based method is employed to 

observe multiple program offerings, resulting in a single set of scores representing the entire 

program. On the other hand, the external assessment involves a trained and dependable assessor 
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who evaluates two distinct program offerings, typically an academic and enrichment activity, and 

assigns a score based on their observations. 

 

The SEL-PQA scores are calculated using averages of all the items in the specific domain on a 5-

point scale. The scores reflect the quality associated with the domain, with a score of 1 meaning 

the practice is not in place and a score of 5 meaning the practice is widely observed. These 

findings provide opportunities for staff members to identify and reflect on the strengths of 

programming and areas of growth.  

 

At LVMS, the external evaluator observed two activities: Power Hour and STEM. The staff also 

observed an internal activity for the self-assessment (Figure 13). A review of the average scores, 

suggest mixed results. The internal self-assessment scores are all above a 3, suggesting that the 

SEL-PQA items showed up consistently and there was a moderate level for SEL quality. With 

the exception of Safe Space, the external assessment scores were below a 3, indicating some 

need for improvement. The 5 allocated to Safe Space indicates that the practice was widely 

observed.  

 

At MBMS, the external evaluator observed two activities: Art and Triple Play. The staff 

observed an internal activity or the self-assessment (Figure 14). A review of the average domain 

scores suggests a need for improvement in all areas.  

 

 
Figure 13. LVMS SEL PQA 
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Figure 14. MBMS SEL PQA 
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RECOMMENDATIONS 
Recommendations are based on evidence from data presented throughout the report and include 

new and continued areas for growth.  

 

Training and Professional Development  

Staff members may benefit from training on the SEL-PQA including ways they can instill some 

of the instructional strategies as habits. The mixed results provide an opportunity for the staff to 

reflect on what works well and where improvements are needed. 

 

Additional training is also needed to support staff on how to use instructional strategies in 

learning activities that support emotion management and positive student behavior. For example, 

staff could benefit from learning how to use a call back to get students attention or how to 

implement rituals and routines that are consistent and provide structure.  

 

Safe Space and Supportive Environment  

Creating a safe space and supportive environment is fundamental to the success of any 

educational program, especially when it comes to fostering social and emotional learning (SEL). 

The Safe Space and Supportive Environment components of the SEL Program Quality 

Assessment (SEL PQA) are critical areas that help ensure students feel secure, respected, and 

supported in their learning journey. Staff need consistent time to reflect on and implement 

practices that contribute to a Safe Space and Supportive Environment. By making certain 

practices in these areas habitual across all program contexts, staff can significantly enhance the 

overall effectiveness and inclusivity of the program.  

 

Interactive Environment  

Given that the average SEL-PQA scores in the Interactive Domain were below 3 on both internal 

and external observations, the program could benefit from a closer analysis of its strengths and 

areas for improvement in this domain. Specifically, this includes fostering teamwork, promoting 

responsibility and leadership, and cultivating empathy. While these elements were evident in 

some areas of programming, it may be that they are not consistent enough.  

 

As staff plan activities, it may benefit them to reflect on whether the activity is independent or 

requires cooperation and shared goals. They might think through how the activity promotes 

responsibility and leadership. Moreover, the cultivation of empathy might be hindered by a lack 

of reflection in the programming.  

 

By taking a deeper look into the Interactive Environment, staff can identify and establish 

instructional practices that enhance cooperative, interactive, and collaborative learning as 

consistent habits throughout the program. 

 

Positive Behavior Reinforcement  

Both LVMS and MBMS implemented a positive behavioral intervention support called Club 

Bucks to reward positive student behavior. A well-managed reward system creates a positive 

learning environment where students feel recognized for their efforts which leads to increased 

participation, better behavior, and improved academics. It is recommended that program leaders 
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evaluate the Club Bucks program and work to make the program as consistent as possible. 

Consistency fosters a sense of trust and fairness, which is essential to maintain student 

motivation and enthusiasm around the program. A few ideas the staff may consider is 

establishing clear rules and criteria for earning and redeeming Club Bucks, standardize how the 

staff applies the program to students, use a tracking system, refer to expected behaviors, identify 

expected behaviors to focus on for the day or week, and regularly remind students and the 

criteria for earning Club Bucks.  
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