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Boys & Girls Club of Skagit County: 

Concrete Elementary and Middle School 

(K-8) 

School Year: 2023-2024 
 

INTRODUCTION 

In the 2023-2024 program year, the Boys & Girls Club of Skagit County (BGCSC) collaborated 

with Concrete School District (CSD) to launch the renewal of the 21st Century Community 

Learning Center after securing funding for another five-year grant cycle.   

  

The BGCSC has been actively engaged in the local community for several years and currently 

supports five additional 21st CCLCs across their designated service area. The aim of this 

document is to provide a concise overview of the first year of the second five-year grant cycle, 

including the strategies and activities that support program goals, academic outcomes, 

socioemotional outcomes, family engagement and the extent to which the program has enriched 

students learning experiences.   

  

The Boys & Girls Club of Skagit County (BGCSC), an organization guided by a mission to 

empower all young people, to fulfill their potential as responsible, caring, and productive 

citizens, places priority on three key areas: Academic Success, Healthy Lifestyles, and Good 

Character and Citizenship. In the first year of the grant, the partnership between the BGCSC and 

Concrete School District has continued to support the primary goal to deliver enriching services 

and foster academic growth for all students, specifically targeting students with low-income 

backgrounds and high needs.    

  

The grant proposal states a range of expected outcomes for students in Concrete School District, 

including:  

• Improved academic performance.  

• Enriched learning experiences.  

• Increased family engagement.   

 

In the 2023-2024 school year, the 21st Century Community Learning Center (21st CCLC) 

program in the Concrete School District was managed by a Boys and Girls Club program 

director and supported by a team of BGC staff members, including an onsite site director. The 

program operated at Concrete Elementary School and included K-8 elementary and middle 

school students.   
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Community Context 

As a small rural community in the foothills of the North Cascades mountain range, Concrete 

School District operates in a less populated and geographically isolated area in Washington 

State. While this leads to a tight-knit community, it also means fewer resources and amenities 

compared to larger cities. Residents must travel to nearby towns and cities to work or to access 

resources. Local risk factors are higher than state averages such as the percent of students who 

struggle academically, engage with substance abuse, and have poor social skills. In addition, the 

rural setting of Concrete has less ethnic and cultural diversity compared to surrounding urban 

areas. Although Concrete SD does not meet the typical 21st CCLC’s requirement of racial 

diversity (less than 20% of population identifies as non-white), the significant needs of the 

community, including a lack of safe and supervised programs for children, has secured another 

five-year grant cycle for the community.     

       

In the 2023-2024 school year, Concrete Elementary School (CES) had a total enrollment of 323 

students in grade K-6, with an additional 78 middle school students (7-8) who attended the high 

school. Table 1 highlights the student demographics of CES students during the last 5 years of 

21st CCLC programming. The demographics confirm CES’s schoolwide Title 1 status given that 

59.8% of students are identified as low income. Noteworthy, is the fluctuating percent of 

students identified as low income. Program leaders speculate that this statistic is a result of 

Janicki’s airplane manufacturing plant expansion in Hamilton Washington, which has brought 

hundreds of jobs to Skagit County. However, while employment has increased in the area, the 

needs of the families who have homesteaded in the area since the 20th century remain significant.   

 
Table 1 Demographics of Concrete Elementary 

   19-2020  20-2021   21-2022   22-2023   23-2024  

Ethnicity/Race             

American Indian/Alaskan Native   2.8%  3.8%  2.4%  3.0%  2.2%  

Asian   0.3%  0.7%  0.3%  0.7%  0.6%  

Black/African American   0.3%  0.0%  0.3%  0.7%  0.3%  

Hispanic/Latino   12.2%  11.9%  12.5%  16.2%  13.9%  

Two or More   3.5%  3.8%  7.1%  7.0%  8.4%  

White   80.8%  79.9%  77.3%  72.5%  74.6%  

            

Enrollment in Student 

Programs    
            

  

Low Income  92.7%  88.7%  75.6%  41.4%  59.8%  

English Language Learners    0.0%  0.0%  1.0%  7.6%  0.0%  

Migrant   0.3%  0.7%  0.7%  1.0%  0.6%  

Students with Disabilities    19.2%  18.8%  19.7%  20.2%  20.4%  

Homeless   5.2%  3.4%  2.7%  1.0%  1.9%  
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Grant Performance Objectives  

The specific grant goals identified in the original proposal are listed below.  

 

• Goal 1: Improve academic school related outcomes.  

• Goal 2: Improve positive student behavior, engagement and healthy choices.  

• Goal 3: Provide family engagement, development, and education strategies.  

• Goal 4: Utilize a continuous quality improvement program environment.  

 

The purpose of this report is to provide formative and summative feedback to personnel within 

Boys and Girls Club of Skagit County, Concrete School District, and the Office of 

Superintendent of Public Instruction (OSPI) regarding Year 1 of the 21st Century Community 

Learning Center (21st CCLC) at Concrete Elementary and Middle School (K-8). Although 

summative in nature regarding the impact of the program on the staff, parents, and students 

involved, this report is also designed to provide formative feedback to program leaders. The 

report begins by providing general information about the goals and objectives of the program. 

The introduction is followed by a description of evaluation activities, evaluation findings, and 

recommendations.    

 

EVALUATION DEISGN  

Researchers used a multiple measure, mixed methodology approach to conduct this evaluation. 

The collection of both quantitative and qualitative data adds scope and breadth to the study in 

addition to providing the ability to triangulate findings (Creswell, 2022).  Additionally, 

researchers followed a utilization-focused model of evaluation. The primary goal of this 

evaluation model is to ensure that the evaluation process and its findings are relevant, 

meaningful, and useful to key stakeholders (Patton, 2014). The evaluator, The BERC Group, 

collaborated closely with program stakeholders to understand their perspective and insights, 

recognize changing needs and priorities, gather data that is relevant to stakeholder decision-

making, implement a timely evaluation, and provide concrete recommendations. Qualitative data 

was gathered through program observations and interviews with staff. Quantitative data was 

uploaded from the Washington 21st CCLC portal or provided by the program staff.  

Research Questions  

Research questions reflect both implementation questions and outcome questions. 

Implementation questions include the effectiveness of plans, processes, and program strategies 

relating to the grant vision and goals. These questions were primarily assessed through 

interviews, observations, and ongoing correspondence with program stakeholders. 

Outcome questions focus on outcomes of program implementation relating to grant objectives 

and goals. These questions were primarily assessed through quantitative analysis, while 

interview responses helped provide context around the outcomes. The following implementation 

and outcome research questions are answered in this evaluation report:  

 

• To what extent did students participate in the program?   

• What strategies and activities were implemented to support 21st CCLC and program 

goals?   

• To what extent did the program activities contribute to improved academic outcomes?  

• To what extent did the program contribute to social and emotional development?  
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• To what extent did families and community stakeholders engage with the program? 

• To what extent were components of the grant implemented with fidelity?  

• What challenges or contextual factors emerged that impacted implementation?  

• To what extent are program components continuously improving?   

   

Data Sources 

To address these questions researchers gathered data from multiple sources throughout the 

evaluation cycle. The Washington State 21st CCLC Portal as well as program leaders of Boys and 

Girls Club of Skagit County provided attendance, family engagement, and social and emotional 

data. Additionally, BERC researchers conducted: 

• Spring 2023 focus groups and interviews with site leadership, staff, and students 

• Analysis of student attendance data  

• Collection and analysis of the Socio-Emotional Learning (SEL) Program Quality 

Assessment (SEL-PQA)  

• Analysis of student academic data  

• Observation of the program  

 

PROGRAM PARTICIPATION 

• To what extent did students participate in the program?   

 

In the 2023-24 program year, Concrete Elementary and Middle School’s 21st CCLC staff had a 

goal that the number of regular 21st CCLC attendees (30+) days would exceed 40 students and 

increase over the life of the grant. An analysis of attendance data shows that 42 students 

regularly attended the program for 30 or more days as shown in Table 2, with a total of 66 

students enrolled. A total of 63.6% of students enrolled were regularly attending, indicating a 

moderate level of retention (Figure 1). In general, a program that retains 70% of total enrollees 

over 30+ days of programming is considered to have a strong rate of retention. Further, out of the 

42 regularly attending students, 20 of them attended the program for 90 or more days.   

 

The staff shared that they even embrace students who are not able to fully commit. One staff 

member shared, “Attendance seems to fluctuate. They are so many things happening in the kids’ 

lives. We might not have all 30 but they are in and out and we at least give them a landing 

board.” An average daily attendance by month is broken down in Figure 2. In the 2023 summer 

program, there were at least 10 regular attendees. 

 

One challenge that staff expressed was recruiting and retaining middle school students. This 

year, 3 middle school students were regular attendees during the after school program. The staff 

hopes to expand attendance and participation in the middle school age group.  

 
Table 2 2023-24 number of regular attendees 

 

 

 

 

Category  Count  

Regular Attendees (30+ days)  42 

Non-Regular Attendees  24 
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Figure 1 2023-24 percent of regular attendees 

 
Figure 2 2023-24 average number of attendees by month 

PROGRAM ACTIVITIES AND OUTCOMES 

• What strategies and activities were implemented to support 21st CCLC and program 

goals?   

• To what extent did the program activities contribute to improved academic outcomes?  

• To what extent did the program contribute to social and emotional development?  

• To what extent did families and community stakeholders engage with the program? 

 

A diverse range of academic and enrichment activities and interventions were implemented to 

cater to the students’ needs and interests and to support the program’s objectives. Daily students 

participated in a snack, a dedicated academic time referred to as Power Hour, and enrichment 

63.6%

36.4%

2023-24 Concrete K-8

Percent of Regular Attendees

Regular Attendees (30+ days) Non-Regular Attendees

10 11

25 25
23 23 24

22 22

30
28 27

2023-24 Concrete K-8 

Average Monthly Attendance
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activities. Enrichment activities include art, STEM, Triple Play, and free play among other 

opportunities like Torch Play, Drama Matters, learning with community partners, and field trips. 

Table 3 displays the curriculum and activities offered throughout the week.  

 
Table 3 Concrete SD 21st CCLC curriculum and activities 

Curriculum/Activity Description  

Power Hour Students engaged in academic enrichment including assignment completion 

and other academic curricular led by staff.   

Drama Matters A BGC drama program that engages youth in creative expression, 

communication skills, and boosts their confidence through exploration of 

drama and theater. Participation resulted in a live community performance at 

Concrete Theatre.  

Torch Club  A BGC leadership program that empowers youth to make a positive 

contribution to their community.   

Art Enrichment Students engaged in a variety of art projects using various mediums.   

STEM Enrichment Students engaged in staff-led STEAM related activities. Glacier Peak Institute 

also periodically implemented STEM or outdoor related activities.  

SEL Students engaged in Positive Action curriculum in small groups. Second Step 

was adopted toward the end of the school year.  

Triple Play A holistic wellness program that works to improve the mind, body, and soul 

through activities focused on healthy lifestyle, physical fitness, and personal 

development.   

Library Students visited the Upper Skagit Library at least 1x per month.  

Field Trip Students engaged in off-site visits such as to Skagit River Bald Eagle 

Interpretive Center or to the Concrete Heritage Museum.  

 

During the 2023 summer program students engaged in 4 weeks of programming Monday-Friday 

from 8:00 am-2:00 pm. Students participated in interactive and academic brain games, Triple 

play, art, STEM, and Power Hour. Other enrichment activities included guest speakers, cooking, 

harvesting, gardening, and spending time with Concrete Library.   

 

Academic Programming 

Concrete School District caters to a significant number of students who face academic challenges 

in meeting grade-level academic standards for both ELA and Math. In Spring of 2024, 

approximately 26.8% of Newport School District students in grades 3-8 achieved benchmark on 

state standardized Smarter Balanced Assessment in English Language Arts (ELA) and 

approximately 36.3% achieved benchmark in math (Table 4). Error! Reference source not 

found.When compared to students who met standards at the state level, significant gaps are 

evident.  

 
Table 4 Percent of students who met grade-level standards on the SBA in math and ELA 

   Met ELA Standards 

(grades 3-8)  

Met Math Standards 

(grades 3-8)  

Met Science Standard 

(Grades 5,8)  

Washington State   50.7%  39.1%  42.9%  

Concrete School District 36.3% 26.8% 37.5% 
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Concrete SD’s 21st CCLC 2023-24 academic program goal was to increase student engagement 

and interest in learning and in school. To accomplish the goal, the staff focused on implementing 

a program that not only supported students’ needs to complete homework or expand on math and 

reading skills but peaked student interest.  Thus, staff offered hands on and multisensory learning 

opportunities daily. Students had a choice during Power Hour to engage in hands on and 

multisensory academic learning activities, read for their reading logs, complete IXL or focus on 

homework completion. During Power Hour, students went to one side of the space for reading, 

homework, and IXL and to the other side to participate in the staff led academic activities.  

 

According to the staff, the choice gave students the opportunity to address their individual 

academic needs. One staff member explained,  

 

Students are in all different classes with different teachers so they have different things 

they need help on. Some kids don’t want to do their reading logs at home so they can do 

them here and we can sign off on them. IXL for math is also big and we are able to log 

kids into the program so they can get going on their lessons and work on math skills.  

And then we have our middle schoolers and they’ll try and get on McGraw Hill and do 

their math there as well. We also see students who just need to do homework, like work 

on packets that might otherwise not get turned in. They can do them here, focus on them 

and then get them turned in at school. We are even happy to hold on to them here so they 

don’t get lost in backpacks between transit and all those kinds of things. We can help 

anyone when they are willing to participate. We have resources for them they might not 

always have.  

 

Staff shared that one powerful resource offered to students is the support from the academic 

coordinator. The role of the academic coordinator was to support the development of targeted 

academic interventions for 21st CCLC students. The academic coordinator had opportunities to 

collaborate with Concrete SD teachers to align resources and interventions for students. This 

resource gives staff an opportunity to understand what students are learning in the classroom and 

provide direct interventions to support academic growth.  

 

If students chose the Power Hour, they were engaged in an academic activity led by 21st CCLC 

staff. One staff member shared how it might look. “I do a different program like a different 

subject each day. One day it’ll be math focused. One day it’ll be writing and then reading. I’ll do 

trivia and stuff. I try to find activities that they really like to do while learning the subject we are 

focusing on.” Some example activities include a group of 3rd grade students who learned about 

volume by cutting out strings, creating shapes, and counting squares or the K-1 grade students 

who molded shapes using clay and then identifying the shapes in the classroom. 

 

When asked how academic activities and interventions were impacting academic outcomes for 

students, staff provided many examples. They emphasized that if students are coming regularly 

to club and they are engaging in the program then they are being impacted academically. One 

staff member shared, “There are some students who are reading every day. They are engaged in 

books, actually liking to read. But then the cool part is that their reading logs get filled out and 

turned in. These might not otherwise get done.” Another staff member added, “They are also 
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getting caught up or staying caught up on their IXL too. Their math skills are developing right 

here.” One story of a student who is ahead in math exemplifies the programs impact on student 

academic outcomes. “I have a member who through one of the activities I found out that he is 

extremely good at multiplication. I printed out multiplication sheets for him. He is only a second 

grader but he is already up to 13. He is learning more and more.”  

 

Staff did however explain that academic impact depends on students’ willingness to participate. 

Staff shared that sometimes students are resistant to engage in academics given an already long 

day learning. However, staff believe that in general the student willingness increased over the 

program year. “Just as whole, a lot of them, I have seen want to get help. Members are coming 

up and saying, ‘I need to do homework’ and I’ve got this and that and that is exactly what we are 

here for.” Another staff member shared, “Before it seemed that Power Hour was kind of a of, 

kind of a struggle and it’s not as much anymore.”  

 

An analysis of the American Institute of Research (AIR) 2023-24 Spring Youth Survey data on 

student interest indicates that the program had a positive impact on student academic interest. 

For example, students reported a greater interest in reading (50%), art (71%), computers and 

technology (425), drama (43%), science (42%), and sports (64%). Results are shown in Figure 3.  

 

 
Figure 3 2023-24 Program impact on academic interest 
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Enrichment Programming  

Concrete SD’s 21st CCLC offered a variety of enrichment activities, with students participating 

in either Art, STEAM, Triple Play, Torch Club, or Drama Matters daily. The staff shared that 

these programs have become the epicenter of enrichment because of student interest. “We have 

kind of focused on these programs because they are the ones that the students are enjoying the 

most and benefiting from.” Further, these are the programs that are drawing students to the after-

school program. One staff member shared, “We have some kids that are super artistic and they 

love everything to do with art. We have some kids that all they want to do is STEAM and like 

work on robotics and stuff like that. And that’s what they’re here for. That’s what they are drawn 

to.”  

 

The 21st CCLC staff at Concrete SD values enrichment activities that are hands-on, multi-

sensory, and involve movement. In Triple Play, students engage in a healthy lifestyle by 

participating in activities that involve physical fitness, social and emotional development, and 

personal development. For example, students might engage in a group activity that involves 

sportsmanship. They learn what it takes to be a good sport and put it into practice through a 

group sports game. In STEAM, students had the opportunity to engage in Lego challenges or 

other science based experiments such as the creation of Galaxy Mason Jars where students used  

Paint, cotton balls, and water to build a Galaxy in Mason Jars. Students also loved making 

cublets and Spheros.  

 

In Art, students engaged in activities like 3 Doodlers, DIY beads or wind chimes. One art 

highlight was when students create Aurora’s Art, where they used oil pastels to create the Aurora 

Borealis in a deer cutout. In an effort to increase leadership and responsibility for middle school 

students, students in grade 4 or above had the opportunity to participate in a BGC leadership and 

service program known as Torch Club. They met one to two times per month and took field trips 

to the library together.  

 

Field trips were a highlight for the 21st CCLC attendees. At least one time per month, students 

ventured offsite to explore their community. One field trip was to the Skagit River Bal Eagle 

Interpretive Cetner where students had the opportunity to learn how to identify Eagles and even 

get up close and personal with an Eagles nest. In another field trip, students learned about their 

own community history through the volunteer ran Concrete Heritage Museum in Concrete. 

Students learned about the homesteads of Concrete and even observed a rig for pulling trees.  

 

In second half of the 2023-24 program year, the highlight of enrichment for students was Drama 

Matters. Drama Matters is a Boys and Girls Club program that that engages youth in creative 

expression, communication skills, and boosts their confidence through exploration of drama and 

theater. It began at Concrete’s 21st CCLC as an improv class where students first learned how to 

do improve and then blocking. With increasing interest and support from the Boys & Girls Club 

of Skagit County community it evolved into a full blown drama program with a culminating 

performance on stage at the local Concrete Theatre.  

 

The facilitator of Drama Matters and director of the play explained how the enrichment program  

embodies all aspects of 21st CCLC goals. It develops student’s academics, social and emotional 

learning, enriches students’ lives, and engages the families and community. “It’s a literacy piece 
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because they have to read a script. They learn the story. But I’ve also noticed it works on social 

emotional stuff because they have to manage in a social setting. It works on group dynamics. 

They have to work together. They have to be responsible because they have an end production 

where they are going to be performing. They have a job.”  

 

All members who wanted to be involved with Drama Matters had an opportunity to participate. 

“Everybody has a role, whether they’re a stage manager or doing the art or whatever everybody 

has a role.” In one example, a student who sometimes is withdrawn and disengaged due to big 

behaviors was engaged. “We have a student who typically has really big emotions and can 

disengage from activities but found a role painting the boat for the performance. He was very 

engaged and interested.” 

 

The drama matters facilitator gave an example of how one student grew from the experience. 

 

The member that I have who is my main character when she first started was very 

introverted. She did not like talking in front of people. She did not enjoy that at all. And 

I've seen her come out of her shell. As we were going through the program, I got to see 

her become become less timid and become so much more confident in herself and her 

abilities. I've been able to see that growth in soft skills.  

 

Staff expressed that Drama Matters had a significant on all students, citing that some of the 

students have never had an opportunity to be a part of a production like this before. One staff 

shared, “It is the highlight of their year.”  

 

Socioemotional Programming  

In the 2023-24 program year, social and emotional development has continued to be a top 

priority for Concrete SD’s 21st CCLC. Staff have recognized the importance of nurturing this 

aspect of student growth, noting the significant need for support in developing students' social 

and emotional intelligence. One staff member shared, “So this year I’ve noticed that we’ve had a 

whole lot more emotional things with kids where they are blowing up, they’re angry, they’re 

arguing, they’re fighting and stuff and so we have really had to focus on helping them manage 

that.” Another staff shared, “We’ve got some really big emotions here and there are some days 

that it’s just like all of them are all going off at the same time.”  

 

Students in grades 4-8 have also highlighted areas for growth in social and emotional 

development. According to the AIR 2023-24 Youth Survey (N = 15), 87% of students felt that it 

is only somewhat true or not true at all that kids treat each other with respect. Additionally, 67% 

reported that it is only somewhat true or not true at all that kids refrain from teasing or bullying 

others. Furthermore, 60% indicated that it is only somewhat true or not true at all that kids 

support and help each other.  
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Recognizing the significant social and emotional needs, the staff at Concrete School District’s 

21st CCLC embedded Social and Emotional Learning into all aspects of programming including 

a stand-alone SEL curriculum, enrichment activities, instructional practices, and in all 

interactions with students.   

 

Creating Safe Spaces  

Concrete SD 21st CCLC staff focused on creating a safe program space to support emotional and 

psychological safety. The program environment was prioritized with clear rituals and routines.  

The Program Director of the BGCSC shared, “At Concrete, they have built a really strong 

structure for those kids that is consistent and not changing day to day.”  

 

The staff also expressed a focus on fostering a positive emotional climate. One staff member 

shared, “We are working daily on creating a really safe environment. We want kids to come here 

and feel safe.” The Safe Space domain on the SEL-PQA earned an average range score between 

2.6 and 4.2 on both the internal and external assessments (Figure 4). A further analysis of item 

scores in Safe Space suggests that components of a safe space are showing up but are 

inconsistent. For example, the item of foster a positive emotional climate scored a 4 in the 

external observation but scored a 1 in the internal observation. In the external observation, the 

observer noticed some negative behaviors and big emotional responses but also observed the 

staff diffuse each situation in a way that was predominately positive and fair. “There is a 

supportive atmosphere and affirmation and encouragement is present.” The internal observer on 

the other hands observed a youth kick a ball in a negative way at another youth without any adult 

intervention. This indicates that the emotional climate observed internally included a negative 

interaction but the emotional climate observed by the external evaluator was positive, mutually 

respectful, and camaraderie was observed.  A more detailed explanation of SEL PQA results, 

including how to interpret the scores is in the SEL-PQA and Continuous Improvement Section.          
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Figure 4 23-24 SEL PQA safe space 

Supportive Environment  

To support young people in learning both cognitive and social and emotional skills, Concrete SD 

21st CCLC staff also worked to create a supportive environment.  

 

In the 2023-24 program year, Concrete SD 21st CCLC students engaged in a series of lessons 

using the Boys and Girls Club Curriculum Positive Action, a program that promotes the holistic 

development of youth by building on positive behaviors through structured lessons and activities. 

In small developmentally aligned groups, students engaged in lessons in character education, 

essential SEL skills like decision-making, social awareness, and relationship skills, as well as 

problem-solving and goal setting. For example, students engaged in a lesson on turning the 

negative thinking into a positive thought. However, in the latter part of the program year, the 

program the staff began to implement the Afterschool Second Step SEL program in place of 

Positive Action in hopes of implementing a more robust curriculum and align with other Boys 

and Girls Clubs in the county. While the staff planned to adhere to the learning indicators, the 

staff planned to modify the curriculum to reflect hands-on and multisensory learning, which they 

believe bests fits the learning needs of their students.   

 

Another program established to support the cognitive and emotional development of students 

was the implementation of the PAX Good Behavior Game. PAX Tools for Educators is a set of 

evidence-based strategies and practices designed to help educators create a positive and 

supportive classroom environment. Concrete SD’s 21st CCLC uses the PAX Good Behavior 

Game to reinforce positive behavior during transitions. For example, if students transition well 

the next activity they can draw a activity out of a jar such as doing a dance party for one minutes. 

All staff were trained in PAX.  

 

Staff also shared how SEL and a supportive environment was enhanced through positive 

interactions between adults and students. One staff shared, “I notice that when somebody is not 

doing all that great they [staff] reach out to kids. They’ll ask, hey you doin okay? What can I 

help you with? They really work on making kids feel seen. ” Another staff member shared, “As a 
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staff we have been trying to get members to identify a coping skills and then we practice it with 

them.” Staff emphasize their work in helping students acknowledge their emotions but then help 

them work through it appropriately.  

 

The Safe Space domain on the SEL-PQA earned an average range score between 2.6 and 3.2 on 

both the internal and external assessments (Figure 5), indicating that the practice was available to 

a limited extent. A further analysis of the items in the domain show that the scales that show up 

were inconsistent for both the internal and external observations. For example, the average 

scores for emotion coaching were 3.67 on the internal observation and 3 on the external 

observations.  

 

 

 
Figure 5 SEL PQA Safe Environment 

Interactive Environment  

An interactive environment is about providing an environment where young people and adults 

work together constructively. This was evident through the Drama Matters program where 

teamwork, responsibility and leadership, and cultivating empathy were a part of the 

programming. Through Drama Matters staff provided opportunities for youth to work in small 

groups and actively collaborate on shared goal. They had extended opportunities to contribute 

ideas, take responsibilities for parts, and do a task together. At the Drama Matter facilitator 

shared regarding participation in the Drama Matters production, “They have to work together. 

They have to be leaders. They have to follow other people.”  

 

Staff also describe breaking down students into small group sizes in various academic and 

enrichment activities so that students can interact with each other. However, the Interactive 

Environment domain on the SEL-PQA earned an average range score between 1.8 and 1.9 on 

both the internal and external assessments (Figure 6), indicating that the practice was not in place 

or not observed both the external and internal observations.  
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Figure 6 SEL PQA Interactive Environment 

Engaging Environment  

The engaging environment domain is about staff supporting youth in engaging more deeply in 

projects and activities and take more initiative in their own learning. The Engaging Environment 

domain on the SEL-PQA earned an average range score between 1.3 and 3.0 on both the internal 

and external assessments (Figure 7Figure 6), indicating that the practice was not in place or 

inconsistent both the external and internal observations.  

 

 

 
Figure 7 SEL PQA Engaging Environment 

Family Engagement Programming 

In the 2023-24 program year, Concrete SD 21st CCLC hosted a family engagement event 

monthly, with a turn out that ranged from 7-24 adult participants (Figure 8, Figure 8).  

1.83

1.91

1.86

External| Power Hour External | Triple Play Internal

2023-24 SEL PQA Interactive Environment

3.00

1.33

1.67

External| Power Hour External | Triple Play Internal

2023-24 SEL PQA Engaging Envrionment



 18 

 
Table 5. Newport School Districts 21st CCLC family events 

Family Event Month Description 

Family Game  Jan Students and their families participated in 

interactive games such as Dodge Ball and 

Board Games and enjoyed a meal together.  

Art Show  Feb Students displayed art they created in the 

programming. Families enjoyed charcuterie.  

Summer Sign Up March  Students and families made elephant 

toothpaste and created Cubelets. Parents had 

the opportunity to sign up for summer 

program. CCR was in attendance.  

Drama Matters Performance  April  Drama Matter Theatre Performance: Peggy the 

Pint Size Pirate  

Family Yard Games  May Students and their families enjoyed pizza while 

playing year games.  

Bring a Friend Night  June Students brought a friend to the family event.  

 

 

 

Figure 8 23-2024 Family engagement participation by month 

Community Partnerships 

In the 2023-24 program year, the staff expressed that community partnerships revolved largely 

around how the community rallied to execute the Drama Matters Performance at the Concrete 

Theatre. The time, space, and resources were donated, making the event possible for the students 

and their families.  

 

Additionally, the community partnerships involved with Concrete’s 21st CCLC in the past also 

remained such as the Upper Skagit County Library and Glacier Peak Institute. The staff did 
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express however that the partnerships were not as robust as they have been in the past. 

Programming from their community partners were not as consistent. The program did however 

pivot by having students walk to various partnerships for enrichment such as to the library. Their 

hope for the future is that these partnerships can implement programming weekly.   

 
Table 6. Newport School Districts 21st CCLC community partners 

Partnerships    Description     

Upper Skagit Library- in 

Concrete   

Students go to library 1x per month for programming 

Concrete Theatre  Donated space and practice time for the Drama Matters play.  

United General District 304- 

Concrete Resource Coalition 

An organization that connects families to resources.  

Glacier Peak Institute (GPI)  An organization that implements outdoor and nature based 

curriculum for youth.  

Kambo Energy  Reduce power waste and how to save money on power  

 

 

1. To what extent were components of the grant implemented with fidelity? 

The program focused on all the major components of a 21st CCLC including academics, social 

and emotional development, physical health, and family engagement, aligning with the grant 

goals and objective. The program included designated time for students' academic work, 

including homework completion and other academic activities. Students participated in a wide 

range of enrichment activities that helped them develop essential non-cognitive skills for 

academic success. Social and emotional development was both a stand-alone program and 

interwoven into every aspect of program and finally family engagement events were held 

monthly.  

 

The staff believed that they had adequate resources including material and time to implement the 

program. They also believed that they had adequate training to apply the program and the 

components. The program Staff described the 2023-24 program as “really structured.” One staff 

member shared that “there was a very specific design to everything that they were doing.” They 

felt like they knew the programs goals, methods, and expected outcomes.  

    

2. What challenges or contextual factors emerged that impacted implementation?   

Overall, the staff indicated that no major challenges hindered the program or prevented them 

from working toward their goals. However, they did identify two challenges that required 

perseverance and adaptability: providing programming for middle school students and 

addressing significant social and emotional challenges among students. 

 

Multiple staff expressed that programming for middle school students was a challenge. 

Throughout the year, staff navigated the balance of providing middle school specific 

programming when there were only a few middle school attendees. The challenge was 

differentiating programming for students when the majority of them are elementary school 

students. They continued to think about the best allocation of resources like staffing and time 

while also understanding the unique needs of teenagers.  
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Additionally, staff members expressed to lack of emotional intelligence as a significant 

challenge. Staff shared that students social and emotional needs were continuing to grow and that 

the lack of emotional intelligence could at times disrupt learning objectives and programming.  

 

To what extent are program components continuously improving?  

Social Emotional Learning Program Quality Assessment (SEL-PQA)  

In the 2023-2024 program year of 21st Century Community Learning Centers in Washington 

State, all centers utilized the Social and Emotional Program Quality Assessment (SEL PQA) 
developed by the David P. Weikart Center for Youth Program Quality to evaluate the quality of 

programming and identify potential staff training needs for continuous improvement. According 

to the Forum for Youth Investment, “The SEL PQA articulates and measures staff practices that 

have been identified by research on positive youth development, social and emotional learning, 

and the science of learning and development among others.” (SEL PQA Handbook, p. 49). This 

assessment measures four domains including Safe Environment, Supportive Environment, 

Interactive Environment, and Engaging Environment.  It is composed of 41 items across ten 

theoretically derived scales.  The assessment scores are determined using two approaches: self-

assessment and external assessment. In self-assessment, a team-based method is employed to 

observe multiple program offerings, resulting in a single set of scores representing the entire 

program. On the other hand, the external assessment involves a trained and dependable assessor 

who evaluates two distinct program offerings, typically an academic and enrichment activity, and 

assigns a score based on their observations. 

 

The SEL-PQA scores are calculated using averages of all the items in the specific domain on a 5-

point scale. The scores reflect the quality associated with the domain, with a score of 1 meaning 

the practice is not in place and a score of 5 meaning the practice is widely observed. These 

findings provide opportunities for staff members to identify and reflect on the strengths of 

programming and areas of growth.  

 

At SES, the external evaluator observed two activities: Power Hour and Triple Play. The staff 

also observed an internal activity for the self-assessment. All activities earned an average score 

of 1.3-4.2, indicating mixed results. A further analysis into the items showed inconsistency 

across contexts. The differences in scores across activities may indicate that staff are not 

implementing the program with the same level of SEL quality in different settings. As program 

leaders and staff take a deeper dive into the items, it is important to note that this is the first year 

of using the SEL-PQA and should be regarded as baseline data. The mixed results provide an 

opportunity for the staff to reflect on what works well and where improvements are needed. 
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Figure 9 2023-24 SEL PQA Concrete SD 21st CCLC 

RECOMMENDATIONS 
Recommendations are based on evidence from data presented throughout the report and include 

new and continued areas for growth.  

 

Training and Professional Development  

Staff members may benefit from training on the SEL-PQA including ways they can instill some 

of the instructional strategies as habits. The mixed results provide an opportunity for the staff to 

reflect on what works well and where improvements are needed. 

 

Middle School Recruitment and Retention 

The inclusion of 7th and 8th-grade students in the 21st CCLC program fulfills a fundamental 

goal of 21st CCLC programming by addressing the evolving needs of adolescents. However, the 

program could benefit from expanding strategies to boost middle school attendees including:  

• Designing activities that are specifically geared toward middle school student interest  

• Involving middle school students in the planning process  

• Offer middle school students leadership roles 

• Facilitate opportunities for middle school students to do separate activities 

• Introduce incentives for regular attendance  

• Organize special field trips  

• Engage with middle school students on campus during the school day 

 

Safe Space and Supportive Environment  

Creating a safe space and supportive environment is fundamental to the success of any 

educational program, especially when it comes to fostering social and emotional learning (SEL). 

The Safe Space and Supportive Environment components of the SEL Program Quality 

Assessment (SEL PQA) are critical areas that help ensure students feel secure, respected, and 

supported in their learning journey. Staff need consistent time to reflect on and implement 
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practices that contribute to a Safe Space and Supportive Environment. By making certain 

practices in these areas habitual across all program contexts, staff can significantly enhance the 

overall effectiveness and inclusivity of the program.  

 

Interactive Environment  

Given that the average SEL-PQA scores in the Interactive Domain were below 3 on both internal 

and external observations, the program could benefit from a closer analysis of its strengths and 

areas for improvement in this domain. Specifically, this includes fostering teamwork, promoting 

responsibility and leadership, and cultivating empathy. While these elements were evident in 

Drama Matters, a more detailed examination across other enrichment and academic 

programming is needed.  

 

It appears that, in some activities, students may be working alongside each other rather than truly 

collaborating towards a shared goal with interdependence and active cooperation. Additionally, 

while responsibility and leadership are encouraged, these opportunities may be limited to 

isolated activities rather than being consistently integrated across various contexts. Moreover, the 

cultivation of empathy might be hindered by a lack of reflection in the programming.  

 

By taking a deeper look into the Interactive Environment, staff can identify and establish 

instructional practices that enhance cooperative, interactive, and collaborative learning as 

consistent habits throughout the program. 
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