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Boys & Girls Club of Skagit County: 

Mount Baker and La Venture Middle 

School 

School Year: 2023-2024 
 

INTRODUCTION 

In the 2023-2024 program year, the Boys & Girls Club of Skagit County (BGCSC) collaborated 

with Burlington School District’s Lucille Umbarger K-8 to serve students in the 21st Century 

Community Learning Center (CCLC). The BGCSC has been actively engaged in the local 

community for several years and currently supports five additional 21st CCLCs across their 

designated service area.  

 

The aim of this document is to provide a concise overview of year two of the grant cycle, 

including the strategies and activities that support program goals, academic outcomes, 

socioemotional outcomes, family engagement and the extent to which the program has enriched 

student learning experiences.   

  

The Boys & Girls Club of Skagit County, an organization guided by a mission to empower all 

young people, to fulfill their potential as responsible, caring, and productive citizens, places 

priority on three key areas: Academic Success, Healthy Lifestyles, and Good Character and 

Citizenship. The BGCSC has a strong partnership with Burlington School District with the 

primary goals to deliver enriching services and foster academic growth for students with low-

income status and high needs.  

The grant proposal states a range of expected outcomes for Lucille Umbarger Elementary’s 21st 

CCLC, including:  

• Improved academic performance.  

• Enriched learning experiences.  

• Increased family engagement.   

 

In the 2023-2024 school year, the 21st Century Community Learning Center (21st CCLC) 

program at Lucille Umbarger was managed by the Skagit County Boys and Girls Club Program 

Director, led by site-level coordinators, and supported by a team of BGCSC staff members.  

Community Context 

Lucille Umbarger Elementary (K-8) is located in Burlington, WA within the Burlington-Edison 

School District. A city in the northwestern part of Washington State, Burlington is halfway 
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between Seattle to the south and Vancouver, BC to the North. Historically, Burlington began as a 

logging and agricultural community, growing over the years into a small-town charm with a 

range of amenities and services. Today, Burlington is knowns for its rich agriculture in the fertile 

Skagit Valley where crops like berries, tulips, and vegetables grow. A significant portion of 

Burlington’s population identified as Hispanic or Latino, largely contributing to the city’s 

cultural diversity.  

 

In the 2023-24 school year, Lucille Umbarger Elementary (LUE) had a total enrollment of 600 

students, nearly half elementary students and the other half middle school students. Among those 

students, 71% qualified as low-income status, indicating the school's Title 1 status.  Table 1 

highlights the student demographics. Reflecting the population of Burlington, the majority of the 

student population is Hispanic/Latino and White. English Language Learners make up 29% of 

the student population and migrant students make up 10%.   

 
Table 1 Demographics of Lucille Umbarger, K-8  

  2021-22  2022-23  2023-24 

Ethnicity    

American Indian/Alaskan Native  1%  1%  1% 

Asian  1%  2%  2% 

Hispanic/Latino   57%  60%  60% 

Two or More Races  6%  4%  4% 

White  34%  33%  32% 

       

Enrollment in Student Programs   

Low-income  73%   74%  71% 

English Language Learner  24%   23%  29% 

Migrant  6%  6%  10% 

Students with Disabilities  16%  17%  17% 

 

Grant Performance Objectives  

The specific grant goals identified in the original proposal are listed below.  

 

• Goal 1: Improve academic performance 

• Goal 2: Enrich learning experiences  

• Goal 3: Engage families  

  

The purpose of this report is to provide formative and summative feedback to personnel within 

Boys and Girls Club of Skagit County, Burlington School District, and the Office of 

Superintendent of Public Instruction (OSPI) regarding Year 2 of the 21st Century Community 

Learning Center (21st CCLC) at Lucille Umbarger. Although summative in nature regarding the 

impact of the program on the staff, parents, and students involved, this report is also designed to 

provide formative feedback to program leaders. The report begins by providing general 

information about the goals and objectives of the program. The introduction is followed by a 

description of evaluation activities, evaluation findings, and recommendations.    
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EVALUATION DEISGN  

Researchers used a multiple measure, mixed methodology approach to conduct this evaluation. 

The collection of both quantitative and qualitative data adds scope and breadth to the study in 

addition to providing the ability to triangulate findings (Creswell, 2022).  Additionally, 

researchers followed a utilization-focused model of evaluation. The primary goal of this 

evaluation model is to ensure that the evaluation process and its findings are relevant, 

meaningful, and useful to key stakeholders (Patton, 2014). The evaluator, The BERC Group, 

collaborated closely with program stakeholders to understand their perspective and insights, 

recognize changing needs and priorities, gather data that is relevant to stakeholder decision-

making, implement a timely evaluation, and provide concrete recommendations. Qualitative data 

was gathered through program observations and interviews with staff. Quantitative data was 

uploaded from the Washington 21st CCLC portal or provided by the program staff.  

Research Questions  

Research questions reflect both implementation questions and outcome questions. 

Implementation questions include the effectiveness of plans, processes, and program strategies 

relating to the grant vision and goals. These questions were primarily assessed through 

interviews, observations, and ongoing correspondence with program stakeholders. 

Outcome questions focus on outcomes of program implementation relating to grant objectives 

and goals. These questions were primarily assessed through quantitative analysis, while 

interview responses helped provide context around the outcomes. The following implementation 

and outcome research questions are answered in this evaluation report:  

 

• To what extent did students participate in the program?   

• What strategies and activities were implemented to support 21st CCLC and program 

goals?   

• To what extent did the program activities contribute to improved academic outcomes?  

• To what extent did the program contribute to social and emotional development?  

• To what extent did families and community stakeholders engage with the program? 

• To what extent were components of the grant implemented with fidelity?  

• What challenges or contextual factors emerged that impacted implementation?  

• To what extent are program components continuously improving?   

   

Data Sources 

To address these questions researchers gathered data from multiple sources throughout the 

evaluation cycle. The Washington State 21st CCLC Portal as well as program leaders of Boys 

and Girls Club of Skagit County provided attendance, family engagement, and social and 

emotional data. Additionally, BERC researchers conducted: 

• Spring 2023 focus groups and interviews with site leadership, staff, and students 

• Analysis of student attendance data  

• Collection and analysis of the Socio-Emotional Learning (SEL) Program Quality 

Assessment (SEL-PQA)  

• Analysis of student academic data  

• Observation of the program  
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PROGRAM PARTICIPATION 

• To what extent did students participate in the program?   

 

In the 2023-24 program year, Lucille Umbarger’s 21st CCLC served 50 regularly attending 

students. Out of the 50 regularly attending students, 22 of them attended program for 90+ days. 

The data shows positive trends in the number of regular participants and the average daily 

attendance by month. In year 2, the number of regular attendees (30+ days) grew from a count of 

40 students to a count of 50 (Table 2). Additionally, the average daily attendance was greater for 

every month in year two (Figure 2). Staff shared, “We are consistent and thriving and we’ve 

been able to keep our kids in our program. Some have gone and moved on, but most of them 

keep coming back to our program.” These improvements suggest that the program is successfully 

achieving its goals of serving more students and providing them with access to after-school 

enrichment and academic programming.  

 

Noteworthy, is that the program enrolled around 92 students, which resulted in a 54% retention 

rate. In general, a program that retains 70% of total enrollees over 30+ days of programming is 

considered to have a strong rate of retention. While the program had a positive number of regular 

attendees, a further analysis of the retention rate is needed.  

 
Table 2 21st 23-2024 CCLC regular attendee (30+ days) 

 

 

 

 

 
Figure 1 2023-24 Percentage of regular attendees (30+ days) 

 

54.30%
45.70%

2023-24 | Percentage of Regular Attending 

Students 

Regular Attendees (30+ days) Non-Regular Attendees

Category  Count  

Regular Attendees (30+ days)  50 

Non-Regular Attendees  42 
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Figure 2 Average daily 21st CCLC attendance by month 

PROGRAM ACTIVITIES AND OUTCOMES 

• What strategies and activities were implemented to support 21st CCLC and program 

goals?   

• To what extent did the program activities contribute to improved academic outcomes?  

• To what extent did the program contribute to social and emotional development?  

• To what extent did families and community stakeholders engage with the program? 

 

Strategies and Activities  

The 21st CCLC after school program at Lucille Umbarger (LU) K-8 began after school at 3:30 

pm and operated until 6:00 pm daily. The 2023 summer program took place over 6-weeks from 

July 5th to August 11th, 2023.   

 

To support the program’s objectives, a diverse range of academic and enrichment activities and 

interventions were implemented at LU’s 21st CCLC. The site coordinator shared, “This year our 

staff has been adding more programs. Our new site coordinator started in the Fall and when she 

came in she added more activities and a variety of activities and its really adding worth to our 

program.”  

 

Daily students participated in a community builder, a dedicated academic time referred to as 

Power Hour with a focus on reading, and a variety of enrichment activities such as Triple Play, 

STEM, and art, as well as enrichment through community partner programming (Table 3). A 

description of activities is in Table 4.  

 

To plan activities, staff utilized a planning tool called Target Activity Plan to create a session 

outline that included an objective, welcome activity, community builder, activity description, 

strategy to recognize members, and a reflective component. One staff member elaborated on the 

importance of planning, “We have to program plan so that we know what the objectives are, 

what students are going to gain, what skills they will be working on like creativity or peer to peer 

0

14
18 17 16

22
25

23

18 19

39
41

31
29 29 28

25
23

25 25 25 26

Average Daily Attendance by Month 

LU

22-2023 23-2024



 9 

interaction or problem solving or building good character or health and wellness.” To make their 

program successful, LU integrated all aspects of session outline into their activities.  

 
Table 3 LU’s daily schedule 

Welcome and Snack 

Community Builder 

Power Hour and Reading 

Enrichment: Triple Play, STEM, Art, or other Activities   

Meal (take home), Bus, or Parent/Guardian Pick Up   

 
Table 4 LU’s curriculum and activity descriptions 

Curriculum/Activity     Day     Description      

Snack, Dinner    Daily    Snacks are provided daily. Students are provided a take-home meal by 

the school district food and nutrition services.  

Community Builder Daily  Students participate in a 10 minute community builder that focuses on 

collaborations, relationships, and SEL development.  

Library Daily Students have access to check out books daily in the school library.  

Power Hour    Daily     An academic enrichment time dedicated to reading and homework 

support.     

Triple Play     Daily  A Boys & Girls Club wellness program where students move their 

bodies through sports and activities with the goal to enhance personal 

health and wellness and socioemotional skills.      

Art      Weekly  Students participate in Art activities designed and implemented by site 

staff.   

STEM    Weekly   Students participate in STEM activities designed and implemented by 

site staff.     

Chess Weekly Students participate in Chess.  

Cooking  As Scheduled  Students prepare and cook meals and then eat them.   

Community Partner 

Curriculum     

As 

Scheduled    

Various community partners implement lessons to support student social 

and emotional development.  

SEL  Integrated, 

Weekly  

Stand-alone lessons are implemented to support social and emotional 

skills.  

 

Academic Programming 

Lucille Umbarger caters to a significant number of students who face academic challenges in 

meeting grade-level academic standards for both ELA and Math. In Spring of 2024, 

approximately, 25.9% of LU students achieved benchmark on state standardized Smarter 

Balanced Assessment in English Language Arts (ELA) and approximately 19% achieved 

benchmark in math (Table 5Table 1Error! Reference source not found.). Compared to schools 

across Washington State, the percentage of students who met standard on the ELA, Math, and 

Science Smarter Balance Assessment (SBA) is significantly lower.  

 
Table 5 Percent of students who met grade-level standards on the SBA in ELA, Math, and Science 
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   Met ELA Standards 

(grades 3-8)  

Met Math Standards 

(grades 3-8)  

Met Science Standard 

(Grade 8)  

Washington State   50.7%  39.1%  42.9%  

Lucille Umbarger (K-8) 25.9% 19% 32.7% 

 

In alignment with Burlington-Edison’s district wide goal to increase student reading levels, 

Lucille Umbarger’s 21st CCLC academic program goal was to student reading level increase. 

The robust and highly structured academic program consisted of a daily reading program, 

learning enrichment activities, and homework help during Power Hour.  

 

Every day, students spent 25 minutes reading in the library. On some days, they read 

independently, while on other days, like Thursdays, they participated in peer-to-peer reading. 

During these sessions, a more experienced reader was paired with a less experienced reader, and 

they took turns reading aloud. The reading program at LU was enhanced by implementing a 

consistent system where staff used students' DIBELS reading scores to help guide their reading 

selections. Every student in the program understood their reading level. Additionally, on 

Mondays, students had the opportunity to set weekly reading goals. Students were recognized 

and celebrated for their progress and achievements. 

 

The staff believed that the priority of reading in the program led to increased reading abilities 

among students. One staff shared, “25 minutes a day has really given them the practice they 

need. We have found that students who wouldn’t typically read at home are getting the help they 

need.” Staff shared that reading scores are growing. “I am updating the charts right now,” shared 

one staff member, “They are steadily improving for the most part.” The staff also elaborated on 

how setting goals around reading also impacted student learning. “They are setting reading goals 

and paying attention. They want to get better because they know what their [reading] score is.”   

 

One staff member shared an example of its impact on a specific student.  

 

One of our members, it was really difficult for her to stay focused during power hour. It 

was because she was not understanding what she was reading. And through working with 

the staff, she was able to get access to the right books at her reading level. Eventually she 

started to understand what she was reading and she became a better reader. It was more 

entertaining for her and she started to enjoy Power Hour. Having focus wasn’t like an 

issue anymore. 

 

Additionally, staff elaborated on the impact of programming on academics, especially for 

students who have no access to support at home. “Not all our members have support at home,” 

shared one staff member, “This is their only opportunity to get help with schoolwork, read, or 

even get computer access and Wi-Fi.” 

 

Following reading time, staff incorporated other learning activities into the academic program 

like math games, computer math games, and typing. On Tuesdays, staff typically offered a 

writing activity. On Wednesdays students did math games. On Fridays, students played academic 
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Kahoot. Staff shared that, “The computer time for academics has also encouraged youth to have 

more concentration during homework and reading time.” Another staff member shared that Club 

Cash was also an incentive for students to stay focused. “We also do club cash, which is also a 

big help. It’s a little incentive. So, if members are focused and are productive during Power 

Hour, they get recognition for that which has also increased the amount of engagement during 

Power Hour.”  

 

To determine the impact of the 21st CCLC program on improving math and ELA scores, 

evaluators examined student ARC Independent Reading Level Assessment (IRLA) scores from 

the Fall and Spring for all regular attendees of the 21st CCLC program. The IRLA score 

measures students' reading abilities in areas such as phonological awareness, phonemic 

awareness, phonics, morphological awareness, and vocabulary. At the end of the school year, 

each student receives a growth score based on their reading progress from Fall to Spring. An 

IRLA growth score of 1.0 corresponds to an increase of one grade level. During the 2022-23 

program year, 57% of regular 21st CCLC attendees improved by at least 1.0 reading level, with 

9% advancing more than 2 reading levels (Figure 3). In the 2023-24 program year, 70% of 

regular attendees gained at least 1.0 reading level, and 19% grew by more than 2 reading levels 

(Figure 4). This increase in the percentage of students improving their reading levels indicates 

that the academic program is becoming increasingly effective at enhancing students' reading 

skills. 

 
Table 6 Percentage of IRLA growth from Fall to Spring 

 2022-23 2023-24 

< Less than 1.0 43% 29% 

1.0-1.9 Growth  48% 51% 

Over 2.0 Growth 9% 19% 

 

 

 
Figure 3 2022-23 Percentage of IRLA reading level gain from Fall to Spring 

43%

48%

9%

2022-23 | IRLA Reading Level Gain

LU 21st CCLC Attendees

< Less than 1.0 Growth 1.0-1.9 Growth Over 2.0 Growth
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Figure 4 2023-24 Percentage of IRLA reading level gain from Fall to Spring 

Enrichment Programming  

In the 2023-24 program year, many activities were implemented that enriched student’s lives. 

The staff spoke highly of the impact that STEM, Art, Triple Play, and other enrichment activities 

had on students.  

 

In art, students participated in art activities working with various mediums like art, yearn, perler 

beads, melted crayons, and paper. Activities varied but often reflected cultural traditions or 

learning opportunities like creating a Chinese Dragon Puppet for Chinese New Year or Rosa 

Parks Bus Art for Black History Month. Students made pop art, melted crayon art, DIY 

kaleidoscopes, sock snowmen, heart wreaths, and perler bead projects. Every day students were 

exposed to a new and creative art project. Students shared how much art impacted them, “I like 

that I get to be creative. I think doing art makes me be able to think.”  

 

STEM also enriched students. A favorite activity was when students had the opportunity to make 

ice-cream. Other STEM projects included making volcanos, robots, and bucket towers.  

 

Triple Play activities were also a staple in programming. Daily, student participated in some 

physical activity where they also developed their social and emotional skills. Games included 

activities like Clean Your Room, Speed Ball, Freeze Tag, Sprout Ball, Badminton, Blob Tag, or 

scooter activities. Each activity also included an SEL component such as learning the importance 

of sportsmanship or teamwork.  

 

Students also mentioned the opportunity they had to participate in chess club and games room 

two times per week, social recreation on Tuesdays, and a teamwork activity one time per week.  

 

In addition, other program activities also impacted students. A staff member described an 

interactive activity that increased students confident. “We did an activity this year where 

basically member had to create a commercial for a random object and they had to persuade the 

29%

51%

19%

2023-24 | IRLA Reading Level Gain

LU 21st CCLC Attendees 

< Less than 1.0 Growth 1.0-1.9 Growth Over 2.0 Growth
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club to like buy their product and I think that the activity really go members of their comfort 

zone. They had to think out of the box and be creative. We all definitely saw their confidence 

build up.” Staff also shared that all students were certified in internet safety and were able to 

access school Chromebooks.  

 

In the 2023-2024 AIR Youth Survey, 62% of LU 21st CCLC students (N = 13) said that program 

helped them in making new friends. Additionally, 46% of students indicated that program also 

helped them find out what they like to do and around 31% of student indicated that the program 

helped them feel good about themselves and discover things they want to learn more about. Also 

noteworthy, as a result of the program, 69% of students tried new things, 69% worked hard to get 

better at something, and 46% did things that challenges them in a good way.  

 

Socioemotional Programming  

Student Recognition  

One of the 21st CCLC program goals at LU was to recognize students for educational, social and 

emotional, and enrichment development. The purpose of recognition was to develop student self-

awareness of their own strengths and accomplishments, boosting their self-esteem. LU also 

hoped to motivate students to set goals, persevere, and work hard. They used it as a tool to foster 

a positive learning environment where students felt valued and respected through appreciation of 

their accomplishments. Finally, LU 21st CCLC hoped to encourage positive behavior and 

reinforce good choices. In the 2023 Boys and Girls Club of Skagit County Survey, LU’s 21st 

CCLC (n =3) parents and guardians indicated that youth were regularly encouraged and 

recognized through special initiatives like Youth of the Month or Power Hour All-Star.  

 

LU implemented Youth of the Month awards and annual awards at Dinner with Friends that 

recognized students who evolved in different areas like academic success, healthy lifestyle, 

character, and leadership. On an ongoing basis, staff affirmed and recognized students verbally.  

 

Community Builders 

As a BGCSC standard, community builders are built into all programming. Community builders 

are activities that promote SEL skills such as student interactions, teamwork, cooperation, 

community, emotion management, and social support. At LU community builders are integrated 

into the beginning of program daily. One staff shared what they look like. “We do community 

builders every day. We try to go off of their mood. Sometimes it’s a discussion around a topic 

they care about or about their weekend, other times they do an activity that is more like team 

building and requires a student leader.” Staff shared that they have noticed student growth during 

community builders. “Since we have been consistent with community builders, members who in 

the past didn’t really want to engage they have now been kind of speaking out more in front of 

the group and are more comfortable to talk and share and to engage in the activity.”  

 

Stand-Alone SEL Curriculum  

Additionally, BGCSC program expectations are that sites implement stand-alone social and 

emotional lessons where students learn social and emotional management and skills. This was a 

significant challenge for LU considering not having access to a classroom to implement the 

lessons.  
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Community Partners and SEL 

Students also developed social and emotional skills through activities implemented by 

community partners DVSAS and Planned Parenthood.  

 

Community partners such as Skagit Valley Domestic Violence Services and Planned Parenthood 

also taught lessons to students on health and overall well-being, including specific lessons on 

healthy relationships and safety. According to the Program Director, Planned Parenthood used 

“an age-appropriate curriculum around things the kids are discussing and dealing with.” 

 

About three times per month, community partners engaged students in lessons related to topics 

like healthy relationships, resolving conflict, and consent. “I think the community partners help 

student express their emotions more. They have been learning about boundaries and how to ask 

for help.”  

 

Behavioral and Mental Health Support 

A significant support offered to LU in the 2023-24 program year was the consultation, guidance, 

and support of a behavioral specialist. Hired by the Boys and Girls Club of Skagit County, the 

behavioral support specialist rotated through the various BGCSC sites to offer behavioral 

support, tools, and resources. They spent time with youth, helping them work through their 

emotions and giving them mental health support while also guiding staff on best practices for 

working with individual and groups of students.  

 

Creating Safe Spaces  

LU’s 21st CCLC staff focused on creating a safe program space to support emotional and 

psychological safety. The Safe Space domain on the SEL-PQA measures the extent to which the 

staff provided a safe and welcoming environment. It is the foundation for an effective learning 

environment. A safe and welcoming environment includes positive emotional climate, positive 

body language and tone are evident, youth feel comfortable and safe to talk, management is 

proactive and positive, staff and students are accountable for their behavior, and there is no bias.  

 

 
Figure 5 2023-24 SEL-PQA 
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The Safe Space domain average scores ranged from 3.0 to 3.7 for both the internal and external 

assessment, indicating that components of a Safe Space are strong and consistent (Figure 5). In 

one external observation, the observer noted, “Students were welcomed with hellos, warm 

smiles, excitement, personal interactions and energy.” In another external observation, the 

observer noted “During the triple play activity, some students present negative behaviors which 

included insults and rudeness to each other. The staff immediately ended the activity and circled 

the students up to reset expectations. The staff’s words, tone of voice, and body language were 

neutral and respectful at all times.” In the 2023 Boys and Girls Club of Skagit County Survey, 

LU’s 21st CCLC (n =3) parents and guardians indicated that the club was a safe space for their 

child. In addition, all parents expressed that they feel that the staff cares about their child as a 

person.    

 

Supportive Environment  

To support young people in learning both cognitive and social and emotional skills, LU staff also 

worked to create a supportive environment. The Supportive Environment domain is how staff 

support youth in learning both cognitive and emotional skills such as emotion coaching, 

scaffolding learning, and fostering growth mindset. For LU, the Supportive Environment domain 

on the SEL-PQA earned an average range score between 2.6 and 3.5 on both the internal and 

external assessments (Figure 5), indicating that while practices were in place they were 

inconsistent. 
 

Interactive Environment  

An interactive environment is about providing an environment where young people and adults 

foster teamwork, promote responsibility and leadership and cultivate empathy. In the 2023-24 

program year, one of LU’s 21st CCLC goals was to increase peer to peer interaction. The plan 

was to design and implement more activities that centered around group work. On the SEL-PQA, 

the Interactive Environment domain earned an average range score between 2.3 and 2.7. Scores 

all below 3 indicate that the practice was not in place or inconsistent on both the external and 

internal observations. However, the scale Fostering Teamwork average scores were 

predominately greater than a 3, indicating that the practice of teamwork was present (Figure 6). 

Staff provided opportunities for youth to work in small groups with active collaboration, 

opportunities to work toward shared goals, and extended opportunities to practice group-process 

skills. It is likely that the score of 1 on the shared goals item for the internal assessment was a 

result of students working in groups but in a side by side setting, not through collaboration.   
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Figure 6 SEL-PQA Fostering Teamwork 

Engaging Environment  

The engaging environment domain is about staff supporting youth in engaging more deeply in 

projects and activities and take more initiative in their own learning. The Engaging Environment 

domain on the SEL-PQA earned an average range score between 1.7 and 2.7 on both the internal 

and external assessments indicating that the practice was not in place or inconsistent.  

 

Family Engagement Programming 

LU staff fully recognized that there is a lot of needs that parents have regarding the education 

and social emotional development of their children. A 2023-24 program goal was to increase 

understanding and knowledge of how to best serve students from the parent’s perspective. In an 

effort to learn more, LU’s 21st CCLC engaged families both through family events and 

communication tools.  

 

LU hosted a variety of family events throughout the 2023-24 program year, reaching 

approximately 216 adults (Figure 7). These events included a range of celebrations and 

gatherings, such as the Dinner with Friends recognition event, Summer Registration Family 

Night, and a Burlington Joint Family Night. Additionally, site-level events were organized to 

foster connections between families and students, including October's event, Winter Wonderland 

in December, and Blast of Love in February. The program concluded with an end-of-year 

celebration in June. 

 

LU offered a series of family events throughout the year The 2023-24 program year, around 216 

adults were impacted by family events. Events included a celebratory and recognition event 

Dinner with Friends, Summer Registration Family Night, a Burlington Joint Family Night, as 

well as site-level evenings for family and students to connect such as the October event, Winter 

Wonderland in December, and Blast of Love in February. An end of the year celebration took 

place in June.  
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Figure 7 Family engagement participation by month and year 

Staff at LU expressed how consistent communication with parents and guardians was used as a 

tool to engage families in the program. One staff shared how they used social media. “When we 

do our activities, we normally take pictures of it and post on Facebook so that the parents can see 

them and feel like they belong and that they’re a part of it even if they’re not physically there.” 

Another staff elaborated on the importance of pick up. “We walk members out at the end of the 

day to where they get picked up. It’s usually where we touch based with parents about anything 

that comes up whether it is a minor incident, field trip coming up, or any family nights. We take 

the time to talk to the parents, just interact with them.” Staff also communicated regularly with 

parents through email and the club phone.  

 

Noteworthy however, it that while the goal was to receive parental feedback as a tool to 

continually address student’s needs, parental input on surveys was minimal. In the 2023 Boys 

and Girls Club of Skagit County Survey, LU’s 21st CCLC had input from three parents.  

 

Community Partnerships 

In the 2023-24 program year, community partnerships aided the 21st CCLC at LU in providing 

academic enrichment to attendees. Burlington Library provided students with a reading activity 

typically followed with an academic enrichment activity such as a STEM build. In the Spring, 

students had the opportunity to step foot into the library on a field trip where they also 

participated in making slime.   

 

Both Skagit County Domestic Violence Services and Planned Parenthood also provided lessons 

and enrichment for students. Skagit County’s Domestic Violence Services provided curriculum 

around socioemotional learning including topics on personal space, bystander intervention, what 

‘no’ means, or what it means to be a friend. Planned parenthood also provided sessions to 

students about healthy relationships including discussion around what consent is.  

 
Table 7. LU 21st CCLC community partnerships 
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Partnerships    Description     

Burlington Library   Engaged students in academic enrichment activities 1x per 

month.  

Planned Parenthood  Provided curriculum on SEL and health.  

Skagit County Domestic 

Violence Services (DVSAS) 

Provided SEL curriculum.  

 

 

1. To what extent were components of the grant implemented with fidelity? 

The program focused on all the major components of a 21st CCLC including academics, social 

and emotional development, physical health, and family engagement, aligning with the grant 

goals and objective. The program included designated time for students' academic work, 

including a strong focus on reading. Students participated in a range of enrichment activities that 

helped them develop essential non-cognitive skills for academic success. Social and emotional 

development was integrated into programming through community builders and integrated in 

enrichment activities like Triple Play.  

   

2. What challenges or contextual factors emerged that impacted implementation?   

Overall, the staff indicated that no major challenges hindered the program or prevented them 

from working toward their goals. However, they did identify a few challenges that required 

perseverance and adaptability.  

 

One significant challenge in implementing the program was the limited availability of space. 

While the program staff deeply appreciate and value their strong relationship and open 

communication with the Lucille Umbarger school staff, they highlighted the need for additional 

classroom access beyond the school library and cafeteria. Having access to more classrooms 

would not only alleviate space constraints but also allow the program to broaden its offerings. 

With more space, they could enhance and diversify their enrichment activities and further 

develop their social and emotional learning (SEL) initiatives. This expanded access would 

provide a more conducive environment for engaging students as well which would enrich the 

overall learning experience. The staff believe that by addressing this space challenge, the 

program could better meet the diverse needs of its students and foster more comprehensive 

development. 

 

3. To what extent are program components continuously improving?  

 

It is clear that program is continuously improving from the prior year and from the beginning to 

the end of program year for LU’s 21st CCLC. There is evidence that most major components of 

21st CCLC improved from the previous year including attendance, adult participation, and 

academic development.  

 

Additionally, staff focused largely on challenging themselves to improve program. One LU staff 

shared, “I think we just are continuing to challenge ourselves to be better. We are doing that. We 

continue to work on those things in which we need to work on.”  
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LU staff shared how they collaborated and discussed program improvement.  “We just take the 

time before program and after program to talk about any challenges we face the day prior.”  

 

Eliciting feedback from members was also important. Staff focused on gathering input so they 

could learn about student’s hobbies, interests, passions, and motivations then adapt program to 

meet students’ needs on an ongoing basis. Staff shared,  

 

During activities, somehow, we ask for feedback from members and see if it is something 

they enjoyed, what could we have done differently? And I feel that this is very helpful so 

we know moving forward we kind of know how to go about it if we do the same or 

similar activity again. We figure out what they like. That’s why they keep coming back.  

 

Social Emotional Learning Program Quality Assessment (SEL-PQA)  

A part of 21st CCLC continuous improvement is the SEL-PQA process. In the 2023-2024 

program year of 21st Century Community Learning Centers in Washington State, all centers 

utilized the Social and Emotional Program Quality Assessment (SEL PQA) developed by the 

David P. Weikart Center for Youth Program Quality to evaluate the quality of programming and 

identify potential staff training needs for continuous improvement. According to the Forum for 

Youth Investment, “The SEL PQA articulates and measures staff practices that have been 

identified by research on positive youth development, social and emotional learning, and the 

science of learning and development among others” (SEL PQA Handbook, p. 49). This 

assessment measures four domains including Safe Environment, Supportive Environment, 

Interactive Environment, and Engaging Environment.  It is composed of 41 items across ten 

theoretically derived scales.  The assessment scores are determined using two approaches: self-

assessment and external assessment. In self-assessment, a team-based method is employed to 

observe multiple program offerings, resulting in a single set of scores representing the entire 

program. On the other hand, the external assessment involves a trained and dependable assessor 

who evaluates two distinct program offerings, typically an academic and enrichment activity, and 

assigns a score based on their observations. 

 

The SEL-PQA scores are calculated using averages of all the items in the specific domain on a 5-

point scale. The scores reflect the quality associated with the domain, with a score of 1 meaning 

the practice is not in place and a score of 5 meaning the practice is widely observed. These 

findings provide opportunities for staff members to identify and reflect on the strengths of 

programming and areas of growth.  

 

At LVMS, the external evaluator observed two activities: Power Hour and Triple Play. The staff 

also observed an internal activity for the self-assessment. A review of the average domain scores 

is displayed in Figure 5.  
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RECOMMENDATIONS 
Recommendations are based on evidence from data presented throughout the report and include 

new and continued areas for growth.  

 

Social and Emotional Learning  

To enhance the impact of social and emotional learning (SEL) within the after-school program, it 

is recommended to implement a standalone SEL curriculum that is integrated into the weekly 

schedule. This dedicated program would provide structured and consistent opportunities for 

students to develop key SEL skills such as self-awareness, emotional regulation, empathy, and 

responsible decision-making. By having a focused SEL component, the program can ensure that 

these critical skills are taught intentionally and reinforced throughout all activities. Additionally, 

a standalone SEL program allows for targeted interventions and assessments, ensuring that all 

students receive the support they need to thrive both socially and emotionally. This approach 

would not only strengthen students' SEL competencies but also enhance their overall academic 

and personal development within the program. 

 

Retention Rate 

While the 21st CCLC after-school program has achieved outstanding attendance rates, it's 

important to address the low retention rate observed. The high enrollment and consistent 

attendance by many students compared to last year are positive indicators of the program’s 

appeal and effectiveness. However, the low retention rate suggests that some students enroll but 

do not consistently attend. It is recommended to conduct a deeper analysis to understand the 

factors contributing to this issue. By identifying the reasons why certain students are not 

regularly showing up—whether due to scheduling conflicts, unmet needs, or other barriers—as 

well as what age group, the program can implement targeted strategies to improve retention. 

Addressing these challenges will help ensure that all enrolled students fully benefit from the 

program’s offerings, leading to even greater overall success and impact. 
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